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ABSTRACT 
Thi s paper propo s e s  a mode l de s i gned to encourage and 
fac i l itate the format i on of mentoring r e l at i on s h i p s  between 
pro fe s s or s  and s t udent s i n  graduate p s ych o l ogy tra ining 
pr ograms . Previous r e s e arch indi cat e s  approxima t e l y  one i n  two 
graduate s t udent s had a mentor , those that did not were unaware 
o f  the potent i a l  bene f i t s . Pro fe s s or s  fre quent l y  reported 
i n s u f f i cient mot ivation t o  mentor . Re cent l y  the c a l l was made t o  
provide mentor i ng t o  a l l  p s ycho l ogy gradua t e  s t udent s because 
mentor i ng is a s s o c i ated w i t h  per s onal and pro fe s s ional 
deve l opment . Aspe ct s o f  mentoring re lat i on s h ip s , including 
s t a ge s , bene f i t s ,  s e l e c t i on cr iter i a  and s trateg ie s ,  and 
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funct i on s  provided b y  mentor s , have rece i ved attent i on . However , 
the forma t i o n  o f  me ntor i ng relationships rece i ved l i t t l e  direct 
inve s t i ga t i o n . Per spect ive s on mot iva t i o n  to i n i t i ate mentor i ng 
r e l a t i on s h i p s  have been o f fered but the pra ct i c a l  proce s s  h a s  
b e e n  over l o o ke d . T h e  mode l h a s  t hree major e l ement s .  Fir s t , 
graduate p s ycho l ogy tra i ning programs mus t  embrace and s upport 
mentor i ng . Educat ing pro f e s s or s  and s tudent s concerning the 
var i ou s  a s pect s of mentor i ng , p o s i t ive and negat ive , repr e s ent s 
the s e cond major e l ement . T hird, i t  i s  recommended that programs 
provide a s tructured s e lect ion proce s s ,  as demonstrated in 
Re s e arch Vert i c a l  T e ams (RVT s ) system .  The mode l provide s  
pro fe s s or s  a n d  s tudent s w i t h  a n  opportu n i t y  t o  f orm mentor i ng 
r e l a t ionships w i t h  gre at er awarene s s  and preparat i on ,  enhancing 
the probab i l i t y  of e f fe ct ive and succe s s fu l  mentoring 
r e l a t i o n s h i p s . Recomme ndat i on s  for eva luating the e f f i cacy o f  
t he mode l are inc luded . 
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CHAPT ER 1 
I NT RODUCT I ON 
Do you have a ment o r ?  Have you had a ment o r ?  You should 
find a ment o r . Eve ryone should have a mentor! The s e  que s t i on s  
a n d  s ugge s t i on s  a r e  i n c r e a s ingly common . I nvo l vement in a 
ment oring r e l a t i on s h i p  i s  a s s ociated with c a r e e r  advancement 
whether in bu s i ne s s , a cademi a ,  or organi z a t i on s . Although the 
b e l i e f  in t he value o f  ment o r ing has become increas ingly 
prominent in the l i t e rature in the p a s t  20  ye a r s , mento r ing i s  
not a new concept . 
Mentoring a s  a r e l a t i onal phenomenon h a s  occurred 
th roughout the a g e s . Home r f i r s t  used the t e rm as a name f o r  the 
w i s e  and trusted coun s e l o r  t o  whom the hero Odys seus ent rusted 
his son T e l emachu s . In the centur i e s  s i nce the int roduct ion of 
t he t e rm,  innume rab l e  protege s  have engaged w i t h  ment ors whom 
they b e l i eved had know l e dge , powe r ,  o r  r e s o u r c e s  wh i ch could 
bene f i t  them . As novi ce l aborers o r  craft sman we re prepared t o  
funct ion independent l y  t h e y  rece ived t ra in i ng a n d  supervi s i on 
from others mo re know l edgeable and expe r i ence d . At t ime s such 
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r e l a t i onships have i nvolved the d i s s emination o f  value s and 
b e l i e f s . 
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I n  t h i s  chapt e r  the de f i n i t i on and conceptua l i z a t i on o f  
me nt o r i ng w i l l  b e  exami ned , f o l l owed b y  a review o f  the 
l i t e rature on ment o r ing r e l a t ionship s . This w i l l  include 
di s cu s s ion o f  the p e r s o na l i t y  factors a s s o c i a t ed w i t h  ment o r ing 
r e l a t i on s h ip s , the funct i on s  and t a s ks invo l ved , out come s o f  
ment o r ing , the dange r s  and ethical i s s u e s  inherent i n  such 
r e l a t i on s h ip s ,  and , mo s t  important for the purp o s e s  of the 
current d i s s e rt a t i o n ,  factors involved in t he f o rmat i on of 
ment o r -protege r e l a t i on s h ip s . 
De f i n i t i on and Conceptua l i z a t ion o f  Mentoring 
Wh i l e  mo s t  people mi ght say that they know what ment o ring 
i s ,  the l i t e rature o f f e r s  nume rous d e s c r ipt i on s . Levi n s on , 
Dar row , Kl e i n ,  Levi n s o n ,  & McKee ( 1 97 8 ) do not o f f e r  a spe c i f i c  
d e f i nit i on but s ugge s t  that " t he t e rm 'ment o r ' i s  genera l l y  u s ed 
in a much nar rower s e n s e , t o  me an tea che r ,  adv i s e r  o r  spon s o r" 
( p .  97 ) . Othe r s  u s e  word s  such a s  guru , coun s e l o r , advi s o r , r o l e  
mod e l , e t c . Howeve r ,  L e v i n s o n  et a l . concluded t h a t  there a re n o  
word s  current l y  in u s e  t h a t  t ruly capture the e s s ence o f  the 
t e rm and b e l i eve that a mentor is many things . Moreove r ,  such 
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d e s c ript i on s  focus mo r e  on the t a s ks o r  func t i o n s  o f  the ment o r ,  
and Levinson e t  a l . i n s i s t ed the focus o f  und e r s t anding 
ment o r ing r e l a t i o n s h i p s  should inc lude the r e l at i on s h i p  between 
the mentor and t he protege . The c l o s e s t  Levi n s on e t  a l . came to 
a spe c i f i c  d e f i n i t i on is the cha ract e r i z at i on of the mentor as 
"a good father a nd a f r i end . " 
E a r l y  revi ewe r s  ( Bogat & Redne r ,  1 9 8 5; Me r r i am ,  1 9 8 3; 
Spe i z e r ,  1 9 8 1 )  e xp r e s s ed frust rat i on with the l a c k  o f  
de f i n i t i onal c l a r i t y . Me r r i am ( 1 9 8 3 )  conc l uded that w i t hout a 
c l e a r  concept i on the r e s u l t  would be confu s i on ma king i t  
d i f f i cult t o  know e xa ct l y  what w a s  being eva luated and what t o  
ma ke o f  the r e s u l t s . I n  h e r  review o f  the l i t e rature t o  c l a r i fy 
the concept s o f  r o l e  mode l s , mentors , and sponsor s ,  Spe i z e r  
( 1 9 8 1 )  found n o  s ub s t ant i a l  evidence o f  adequate d e f i n i t ions o f  
ment o r ing r e l a t i on s h ip s . 
Jacobi ( 1 9 9 1 ) revi ewed the l i t e rature t o  date and found no 
l e s s  t han 1 5  d e f i n i t i on s . She agreed with Me r r i am ( 1 9 8 3 ) that 
the de f i n i t i on s  d i f f e red acco rding t o  t he f i e ld with which the 
aut hors we r e  a s s o c i a t ed . Jacobi ( 1 9 9 1 ) conc l uded : 
[D] e s c r i pt i on s  o f  ment oring programs a r e  s o  d ive r s e  that 
one wond e r s  if they have anything at a l l  in common be yond a 
s i ncere de s i re t o  h e lp student s succeed . The r e s u l t  o f  t h i s  
d e f in i t i on a l  vaguene s s  i s  a cont i nued l a c k  o f  c l a r i t y  about 
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the ante cedent s ,  out come s , cha ract e r i s t i c s , and med i a t o r s  
o f  ment oring r e l a t i onships d e s p i t e  a growing bod y  o f  
emp i r i ca l  r e s e a rch . ( p . 5 0 5 )  
I n  reviewing t h e  various d e f i n i t i o n s  o f  ment oring o f fe r ed 
i n  the l i t e rature , there app e a r s  to be a wide range . Seve r a l  
autho r s  have ident i f i ed t h i s  hete rogene i t y  a nd have s ugge s t ed 
that the range o f  d e f in i t i on s  ind i cate a cont i nuum ( Baum, 1 9 92; 
C a rden , 1 9 9 0 ) . Spe c i f i ca l l y ,  ment o r ing d e f i n i t i on s  vary on a 
cont i nuum f rom i n s t rume n t a l  t o  per s on a l . H a rd y  ( 1 9 9 4 ) s ugge s t ed 
that ment oring i s  not s ynonymous with advi s ing whi ch i s  
t yp i ca l l y  cons ide r ed i n s t rument a l . Baum ( 1 9 9 2 ) s ugge s t ed that 
" e f fect ive ment o r i ng r e qu i r e s  an inten s e ,  emot i onal 
r e l a t i onship , in whi ch the protege is not o n l y  int e r e s t ed i n  
l e a rning about wo r k  but a l s o w i l l ing t o  become a n e w  p e r s on" ( p .  
2 2 5 ) . T h i s  mo re int ima t e  r e l a t ionship i s  mo r e  comp l i ca t ed ,  
r i s ky ,  and ful f i l l i ng ( Baum; Levinson e t  a l . ,  1 97 8 ) . 
For s ome , the de f in i t i on o f  a mentor i s  f ound in what the 
mentor does o r  provid e s  for the protege . Kram ( 1 9 8 3 )  ident i f i e s  
c a r e e r  and p s ycho s o c i a l  funct i on s  a s  t h e  two broad catego r i e s  o f  
funct i on s  provided b y  t h e  mentor t o  t h e  protege . The s e  
catego r i e s  s e em t o  r e f l ect the i n s t rument a l  and pe r s on a l  
cont inuum ident i f i ed above . T h e  r e l a t i on s h i p  b e t w e e n  the mentor 
and the protege can p rovide an opportun i t y  t o  integrate the 
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career/ i n s t rument a l  and p s ycho s o c i a l  funct i on s  t o  succeed at 
work ( O ' N e i l ,  1 9 8 1 ) . 
Though a de f i n i t i on that a l l  can agree upon s e ems e lu s ive , 
Jacobi ( 1 9 9 1 ) i dent i f i e d  s eve ral component s common t o  mo s t  good 
de f i n i t ions of ment o r i ng . She o f fered f ive component s whi ch "may 
not in t hems e lve s be a suf f i c i ent de f i n i t i on" ( p . 5 1 3 )  but 
appear foundat i ona l . 
1 .  Ment o r ing r e l a t i onships are helping r e l a t i on s h i p s  
usua l l y  focu s e d  o n  a ch i evement . 
2 .  Ment or i ng i n c lude s any o r  a l l  o f  three b road component s: 
( a )  emot i on a l  and p s ycho l og i c a l  suppo rt , ( b )  d i rect a s s i st ance 
with career a nd p r o fe s s i onal deve l opment ,  a nd ( c )  role mode l ing . 
3 .  Ment o r ing r e l a t i onships are r e c iproca l .  
4 .  Ment o r ing r e l a t i on s h i p s  are persona l . 
5 .  Re lat ive t o  the i r  protege s ,  mento r s  s how greater 
exp e r i ence , i n f luence , and achi evement w i t h i n  a p a r t i cu l a r  
organi z a t i on o r  envi ronment . ( p .  5 1 3 )  
The three middle component s sugge s t  that the p e r s o na l i t i e s  o f  
the individu a l s  i nvolved might p l a y  a k e y  r o l e  i n  t he forma t i o n  
a n d  succe s s  o f  the ment o r i ng r e l a t i onship . 
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P e r s on a l i t y  Cha ract e r i s t i c s  
For potent i a l  p ro t e ge s , the t a sk o f  locat ing and s e cu r ing a 
mentor with enough o f  the c r i t i ca l  t r a i t s  f o r  good ment oring may 
be a sub s tant i a l  chal l enge . What i s  t h i s  e lu s ive spons o r  
a ctua l l y  going t o  be l ike ? Mentors f a c e  s imi l a r  concern s . I n  
s ome c a s e s  t h e  s e t t ing dictates what i s  mo s t  de sirab l e  in a 
mentor o r  protege . The l i te rature provides s ome i n f o rmation 
rega rding p e r s o na l i t y  charact e r i s t i c s  and mat ching i s sue s . 
P rotege s have a l s o  been encouraged t o  f i nd ment o r s  with 
certain charact e r i s t i c s . Good ment o r s  have been i dent i f ied as  
w i l l ing t o  share knowl e dge and unde r s t anding and t o  o f fe r  s ound 
advice and coun s e l ing ( Ro che , 1 97 9 ) . Prot e g e s  o ften seek out 
ment o r s  who know the organ i z at i on and the people i n  i t ,  have an 
advanced rank , a r e  respected by pee r s , and are knowledgeab l e  
about a n d  ab l e  t o  u s e  power ( Roche ) . Bu rke ( 1 9 8 4 ) s t ated that 
ment o r s  in his s tudy were " an inte r e s t ing b l end o f  work 
commi tment ( i ndu s t r i ou s ,  hard working ) coup l e d  w i t h  be ing 
approachab l e  and open , s e n s i t ive and empat h i c ,  support ive and 
h e l p fu l" ( p .  3 67 )  . 
Va r i ou s  mentor a t t r ibu t e s  have been i dent i f ied a s  
cont r ibut ing t o  succe s s fu l  mentori ng: a l t ru i s t i c  ( Arye e ,  Cha y ,  
& Chew , 1 9 9 6 ) ; e t h i c a l  ( Ki t chene r ,  1 9 9 2 ) ;  a n d  a s t rong r o l e  
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mode l ( G i lbert , 1 9 8 5 ) . Fo r women , Gi lbert sugg e s t e d  that they 
wou ld be we l l  s e rved t o  s e e k  ment ors who can e f fe ct ive l y  r o l e  
mode l t h e  ba l ance between profe s s ional a n d  p e r s onal l i fe . Al s o , 
women are l i ke l y  t o  s e e k  ment o r s  who embody femi n i s t  va lue s o f  
equi t y ,  reciproc i t y ,  and cooperat i on ( Ri chey , Gamb r i l l , & 
B l ythe , 1 9 8 8 ) . For e t h n i c  mino r i t y  s tudent s ,  the mo s t  e f fe ct ive 
ment o r s  are s e n s i t i ve t o  cu ltural i s sues ( B l a c kwel l ,  1 9 8 9 ) . 
Wi lde and Schau ( 1 9 9 1 ) f ound that e f fe ct i ve ment o r s  l o o ked 
be yond gende r and e t hn i c i t y ,  focus ing on the needs o f  the 
protege s . 
C ronan-Hi l l i x e t  a l . ( 1 9 8 6 )  s tudied the p reva lence and role 
o f  ment o r s  in p s ycho l o gy graduate s tudent s .  They f ound that 
p e r s ona l i t y  charact e r i s t i c s  ranked s e cond i n  proteges 
de s c r ip t i on of good mentors and first i n  the de s c r iption of bad 
ment o r s . Good ment o r s  were charact e r i zed as having a good s e n s e  
o f  humo r ,  hone s t , dedi cated , empat het i c , compa s s i onat e ,  genuine , 
pat i ent , nonsex i s t , f l ex i b l e  and loya l . Conve r s e l y ,  bad ment o r s  
w e r e  de s cr ibed,  a s  r i g i d ,  c r i t i ca l , egocent r i c ,  prejudiced , 
patho l og i ca l , ru s h e d ,  ove rext ende d ,  d i s organi z e d ,  di shone s t , and 
unt ru s tworthy . S imi l a r l y ,  in another s tudy , proteges l i s ted the 
f o l l owing adje c t i ve s  f ound in good mentors: knowl edgeabl e , 
int e l l igent , and c a r i ng; a s  oppo sed to l a z y ,  c o l d ,  and c a r e l e s s ,  
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whi ch were adj e ct ive s that de s cr ibed charact e r i s t i c s  mo s t  unl i ke 
ment o r s  ( Swerdl i k  & Ba rdon , 1 9 8 8 ) . 
Ment o r s  repo rtedly l o o k  for prot ege s who a r e  int e l l igent , 
amb i t i ou s , l o ya l , commi tted t o  t he organi z a t i o n ,  able t o  
e s tabl i s h  a l l i an ce s ,  have b o t h  de s i re a n d  abi l i t y  t o  a ccept 
power and r i s k ,  the ab i l i t y  to perform the mentor ' s  j ob ,  s imi l a r  
pe rcept i on s  o f  wor k  and organi z a t i o n ,  o rgan i z a t i onal s avvy , and 
p o s i t ive evalua t i on by others in the organ i z a t i on ( Z e y ,  1 9 8 4 ) . 
Ha rdy ( 1 9 9 4 ) encourage s proteges t o  be a c t i ve i n  the ment o r i ng 
r e l a t i on s h i p , con s c i ent i ou s  in t he i r  e f fort s to deve l op 
thems e lve s and othe r s , open-minded and obj e c t i ve , non-de fens ive 
in a t t i tude , and i n s i g h t fu l  about p e r s onal and p r o fe s s i onal 
i s su e s . Ha rdy humo r ou s l y  concluded that proteges shou l d  be ab l e  
t o  d o  eve ryth i ng s h o r t  o f  be ing a superhero . S imi l a r l y ,  Jacobi 
( 1 9 9 1 ) opined that given these abi l i t i e s  and t a l ent s , 
prospective p r o t e g e s  wou l d  p robab l y  be succe s s fu l  without 
ment o r s . Not surpr i s i n g l y ,  Green and Bauer ( 1 9 9 5 ) found that 
doct oral s tudent s i dent i f ied with h i gh potent i a l  p r i o r  t o  
p a r t i cipat ing i n  mentoring had mo re e f fect i ve ment o r ing 
r e l a t ionship s . 
E a r l i e r  re s ea rch on p e r sona l i t y  f a c t o r s  d i d  not find any 
individual level va r i a b l e s  t o  cons i s tent l y  d i s c r imi nate proteges 
from non-proteges ( Bowen , 1 9 8 6; Fagen s o n ,  1 9 8 9; Noe , 1 9 8 8 b ) . 
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Howeve r ,  Turban and Doughe rty ( 1 9 9 4 ) concluded t hat i ndividual 
p e r s ona l i t y  characte r i s t i c s  o f  internal l ocu s of cont ro l , high 
s e l f -monito ring , and h i gh emo t i ona l s t ab i l i t y ,  cont ributed t o  
p r o t e g e s  init iat ion o f  ment or ing r e l a t i o n s h i p s  a n d  t h e  ment o r ing 
they received . Spe c i f i c  p e r sona l i ty charact e r i s t i c s  o f  ment o r s  
have n o t  been f ound t o  be d i s criminat i ve (Al l eman ,  Cochran , 
Dove r s p ike , & Newma n , 1 9 8 4 ) . The r e s e arch i s  t yp i c a l l y  
conceptua l l y  and methodo l o g i ca l l y i n f e r i o r  ( Ja cobi , 1 9 9 1 ) . 
Howeve r ,  ment o r ing r e l a t i on ships are l ik e l y  t o  be i n f luenced by 
p e r s ona l i t y  facto r s , and i t  seems that mat ch ing s t y l e s  and 
comp l ementary cha r a ct e r i s t i c s  i s  advi s ab l e  ( Ri chey et a l . ,  
1 9 8 8 ) . Name l y ,  p e r s o na l i t y  influence s the way ment o r s  and 
proteges succe s s fu l l y  p e r f o rm the variou s  r o l e s ,  funct i on s  and 
t a sk s  of ment oring r e l a t ionships . 
O ' Ne i l  and W r i ght sman ( 1 9 8 1 )  l i s t ed c o r r e l a t e s  o f  ment o r ing 
and t he i r  behavi o r a l  de s cr ip t i on s . The co r r e l a t e s  cou l d  s e rve as 
a summa ry of the charact e r i s t i c s  ment o r s  and p roteges have that 
make the ment o r ing r e l a t i onship succe s s fu l . The c o r r e l a t e s  
i dent i f ied by O ' Ne i l  a n d  Wr i ght sman included three functi ona l 
corre l a t e s  ( i nte rpe r s on a l  re spect , profe s s i o na l i sm- co l l e g i a l i t y ,  
and r o l e  fu l f i l lment ) and three dys funct i on a l  corre l a t e s  ( powe r , 
cont ro l ,  and comp et i t i on ) .  The c r i t i c a l  component s in t he i r  
approach a r e  f l e x ib i l i t y  in r o l e s  and s e l f - awarene s s  in both 
Ment o r ing 
1 0  
ment or and protege . B aum ( 1 9 9 2 ) stated that mat u r i t y  i s  required 
to have succe s s fu l  ment o r ing re l a t i on s h ip s . Howeve r , Al l eman et 
a l . ( 1 9 8 4 ) found in the i r  s t udy that ment o r s  and proteges did 
not d i f fe r  from non-ment o r s  and non-protege s on persona l i t y  
charact e r i s t i c s  t hough they d i d  di f f e r  in t he i r  behavi o r . Thi s 
led Al l eman et a l . t o  conclude " no set o f  p e r s on a l i t y  
charact e r i s t i c s  d i s t ingu i s hed e i ther ment o r s  o r  prot ege s f r om 
the cont r o l  group" ( p .  3 3 1 ) . T h i s  l a t t e r  f i nding ma y he lp 
proteges and ment o r s  f rom mi s guided s ea rche s for the p e r fect 
count e rpart by encouraging t hem to focus on the i r  r o l e s  in the 
ment o r ing r e l a t i on s h i p . 
Funct ions/Ta sk s  
The funct i on s  that mentors s e rve i n  mentor ing relat ionships 
are de s cr ibed t hr oughout the l i te rature . Kram ( 1 9 8 5 )  catego r i z ed 
the funct i on s  a s  c l u s t e r i ng within two doma i n s , the career and 
p s ychoso c i a l . C a re e r  funct i on s  are typ i ca l l y  focused on job­
related activit i e s , p a r t i cu l a r l y  career advancement . In t h i s  way 
ment o r s  a s s i s t  p ro t e g e s  by p rovi ding spon s o r s h i p , expo sure and 
vi s ib i l i t y ,  coach ing , p r o t e ct i on , and cha l l enging a s s i gnment s .  
P s ycho s o c i a l  func t i o n s  enhance the protege ' s  s e n s e  o f  
competence , i de nt i t y ,  and work - role e f fect i vene s s . The s e  
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func t i on s  inc lude s e rving a s  a role mode l , p r oviding a c ceptance 
and con f i rmat i on ,  coun s e l ing , and fr iends h i p . T h i s  d i s t inct i on 
in funct i on s  h a s  rece ived cons iderable emp i r i ca l  support ( Bu rke , 
1 9 8 4; Noe , 1 9 8 8 b; Roche , 1 97 9; S chockett & H a r i ng-H idore , 1 9 8 5; 
W i l de & S chau , 1 9 9 1 ) . Levinson et a l . ( 1 97 8 ) a l s o  indicated 
s imi l a r  funct ions adding that the mentor ' s  k e y  func t i on is to 
support and f a c i l i t a t e  the rea l i zation o f  the protege ' s  dream . 
Nume rou s  other aut h o r s  have provided s imi l a r  l i s t s  o f  funct i on s  
t h a t  typ i c a l l y f a l l into Kram' s t w o  prima ry catego r i e s  
( B l a ckwe l l , 1 9 8 9; B ruce , 1 9 9 5; Burke , 1 9 8 4; Swe rdl ik & B a rdon , 
1 9 8 8 )  . 
I n  graduate edu c a t i on , Atk i n s on , Nevi l l e ,  a nd C a s a s  ( 1 9 9 1 ) 
ob s e rved that s tudent p a r t i c ipant s seemed t o  de s c ribe ment o r s  
a l ong t w o  l in e s . P r o fe s s o r i a l  mento r s  p e r f o rmed a s  s tudent s' 
advo cat e s ,  ski l l  deve l ope r s , and r e s e a r ch f a c i l i t a t o r s . 
C o l l e g i a l  ment o r s  provided profe s s i on a l  network i n g ,  
o rgani z a t i on a l  s t ructure , a n d  pro fe s s i onal v i s ib i l i t y . Richey et 
a l . ( 1 9 8 8 ) , w r i t ing f rom a femi n i s t  p e r spect i ve , b e l i eve the 
relat i on s h i p  is rec ip roca l and l i s t  s eve r a l  '' re s ou r c e s" that 
ment o r s  and proteges exchange . 
O ' Ne i l  and Wri ght sman ( 1 9 8 1 ) , a l ong w i t h  other authors 
( B o l t on , 1 9 8 0; Kram , 1 9 8 3 ) , theo r i z e d  that the ment o r ing 
r e l a t i on s h i p , l ike other int imate r e l a t i o n s h ip s , deve lops 
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t h rough s eve r a l  pha s e s . O'N e i l  and Wright sman ( 1 9 8 1 )  de s cr ibe 
s i x  c r i t i cal a c t i vi t i e s  that de fine the work in g  r e l a t ionsh ip: 
( a )  c r i t i c a l  de c i s i on and entry,  ( b )  bui l ding o f  mutual t ru s t ,  
( c )  t ak i ng r i sk s , ( d )  t e aching o f  ski l l s , ( e )  l e a rn i ng o f  
profe s s ional s t anda r d s , and ( f )  d i s s o lution o r  change o f  the 
re l a t i on s h i p . Du r ing a p a r t i cu l a r  pha s e  the t a sk s  requi red o f  
the e f fe ct i ve ment o r  ma y vary . The e f fect i ve mentor rema ins 
f l exible and adjus t s  t o  changing expe ctations and s i tua t i o n s . 
Kram ( 1 9 8 3 )  s t a t e d  that the cult ivat i on pha s e  i s  the t ime when 
the ment o r  i s  requ i r e d  t o  p e r form the l arge s t  number o f  
funct i on s . O ' Ne i l  and Wr i ght sman ( 1 9 8 1 )  theor i z ed that the 
protege a l s o  has funct i ons t o  perform t o  ens ure s ucce s s ,  l ike 
being a good s tudent , engaging i n  the l e a rning , and respect ing 
the ment o r . 
Ment o r ing r e l a t i on s h i p s  require ment o r s  and proteges t o  
engage in an exchange ( Gehrke , 1 9 8 8; Ri chey e t  a l . ,  1 9 8 8 ) . 
Ment o r s  share the i r  w i s dom and proteges s t r ive t o  absorb i t . 
Each performs s p e c i f i c  functi ons and the r e l a t i on s h i p  should 
progre s s  a s  cert a i n  t a sk s  a re performed in c o l l aborat i on . 
Succe s s ful ment o r ing r e l a t i onship s , those w i t h  p o s i t ive out come s 
for both part i c ipant s ,  requ i r e  the mutual p a r t i cipation o f  both 
part i c ipant s . Howeve r ,  as in all r e l a t i o n s h ip s , p o s i t ive 
outcome s a r e  not gua ranteed . 
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Outcome s 
The be l i e f  that p r ot e ge s bene f i t  from ment o r ing i s  wide l y  
he l d ,  yet o n l y  r ecent l y  h a s  emp i r ic a l  evi dence been p rovided t o  
support t h i s  b e l i e f . Even a s  l ate a s  1 9 9 1 ,  s ome were not 
convinced that the many hypothe s i zed bene f i t s  of ment o r i ng were 
real i s t ic ( Jacob i ,  1 9 9 1 ) . Howeve r ,  e a r l y  c l a ims that ment o r ing 
would increa s e  the protege ' s  expe r i ence o f  becoming an adu l t  and 
of progre s s i ng deve l opment a l l y  ( Levin s on et a l . ,  1 9 8 1 )  and the 
promi s e s  of i nc r e a s e d  career s at i s fac t i on a nd p r o fe s s i onal 
ski l l s  and competenc i e s  ( O ' Ne i l  & Wrigh t sman , 1 9 8 1 )  have been 
demon s t rated repe atedl y ( Atki n s on et a l . ,  1 9 9 1; Burke , 1 9 8 4; 
Bu sch , 1 9 8 5; C o l l i n s , 1 9 9 4; Fagen s o n ,  1 9 8 9; Ri l e y  & Wrench , 
1 9 8 5; Roche , 1 9 7 9; ) . Wi lde and Schau ( 1 9 9 1 ) a sked s tudent s in 
graduate scho o l s  o f  educat i on who had ment o r s  about the 
bene f i t s . The r e s p ondent s ident i fied the r e l a t i on s h i p s  a s  very 
import ant t o  the i r  ove r a l l  p e r s onal and profe s s i onal 
deve l opment . 
Unfortuna t e l y  the r e s e a rch in t h i s  doma in l ack s 
me thodo logica l s oph i s t ic a t i on and the r e su l t s  a r e  not always 
genera l i z ab l e . E xp e r iment a l  de s i gn was t yp ic a l l y  c ro s s - s ectional 
and used s e l f - report me a sure s .  I ntervening a nd con f ounding 
va r i a b l e s  a l s o  rece ived l i t t l e  attent i on . For examp l e , Green and 
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Bauer ( 1 9 9 5 ) found that s tudent potenti a l  ( me a sured by po sitive 
work attitude s and s tudent abi lity to p e r f o rm as a re s ea r cher 
and s ch o l a r ) ,  p rior t o  re ceiving ment o ring ,  accounted for the 
leve l  o f  productivity of doctoral s tudent s .  T hi s  sugg e s t s  that 
bright s tudent s ma y succeed even wit hout ment o ring . 
The key mentor functions li sted in the p reviou s s e ction a r e  
t ypica l l y  linked t o  outcome s de s c ribed by protege s . Name l y ,  
prot ege s have indicated increased knowl edge , experience , 
confidence and exp a n sion o f  t heir profe s sional network ( Newby & 
Heide , 1 9 9 2 ) . S tudent s wit h  ment o r s  typica l l y  were mo re 
p roductive in s ch o l a r s hip as indicated by pub lications and 
confe rence pape r s  ( C ronan-Hi l lix et a l . ,  1 9 8 6 ) . 
Seve r a l  auth o r s  have expre s s ed concern about the l a ck o f  
avai l abi lit y o f  ment o ring t o  women ( Bogat & Redne r ,  1 9 8 5 )  and 
et hnic minoritie s ( B l a ckwe l l ,  1 9 8 9 ) . Re s ea rch to dat e  sugge s t e d  
t h a t  women w e r e  a s  lik e l y t o  receive mento ring , though in 
certain fie l d s  and o rgani z a tions it is di f fi cu l t  to find women 
ment o r s , and that women reported l eve l s  o f  s atis faction simi l a r  
t o  men ( Al l eman et a l . ,  1 9 8 4; Atkin s o n ,  C a s a s ,  & Nevi l l e , 1 9 9 4; 
Bowe n ,  1 9 8 5; Bowen , 1 9 8 6; C ronan-Hi l lix et a l . ,  1 9 8 6; Dreher & 
As h ,  1 9 9 0; Fagen son , 1 9 8 9; Green & Baue r ,  1 9 9 5; Noe , 1 9 8 8 b; 
Wi l de & S chau , 1 9 9 1 ) . I n  fact , Noe ( 1 9 8 8 b )  f ound that proteges 
in c ro s s -gende r r e l a tionship s demon s t rated mo re e f fective u s e  of 
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thei r ment o r s , me a sured b y  t ime spent together and the qua l i t y  
o f  the relat i on s h i p  f r om the ment ors' p e r s pe c t ive . 
As for t he f e a r  that ethn i c  mino r i t i e s  wou l d  not have 
acce s s  t o  ment o r i n g , Atk i n s on et a l . ( 1 9 9 1 ) f ound that ethni c 
minor ity proteges reported s imi l a r  out come s whe ther the mentor 
was Eu ropean Ame r i can o r  ethni c a l l y  s imi l a r . As a f o l low up t o  
t h i s  s tudy , Atk i n s on e t  a l . ( 1 9 9 4 ) evaluated the e t h n i c  mino r i t y  
ment o r s  and f ound that t h e y  were qu ite act i ve i n  ment oring 
ethnic mino r i t y  p r o t e ge s a s  we l l  a s  European Ame r i cans w i t h  the 
s ame level o f  s a t i s f a c t i o n  and succe s s fu l  out come . 
The p o s i t i ve bene f i t s  o f  ment oring are not l imi ted t o  
protege s . Seve r a l  s tudi e s  have found t h a t  men t o r s  a l s o  bene f i t  
( B l a ckburn , Chapman , & C ame ron , 1 9 8 1; Bu s ch ,  1 9 8 5 ) . Ment o r s  
report t h a t  the i r  own p r o fe s s ional c a r e e r  deve l op s ,  that they 
a c comp l i s h mo re , that the i r  competence and confidence g row 
( Newby & He i de , 1 9 9 2 ) , and that they feel i n c rea s i ngly p o s i t ive 
about bu i l ding into the l ives of othe r s  ( W r i ght & W r i ght , 1 9 87 ) . 
Roche ( 1 97 9 ) and Bu s ch ( 1 9 8 5 )  found that men t o r s  were mo re 
l ik e l y  to have been protege s . Organi z a t i on s  are a l s o repo rted to 
bene f i t  ( Bu rk e , 1 9 8 4; Hunt & Mi chae l ,  1 9 8 3; Ro che , 1 97 9 ) . 
Proteges are prepared for advancement w i t h i n  the o rgani z at i on 
mak i ng t hem more l ik e l y  to stay with the organ i z at i on ( Roche , 
1 97 9 ) . 
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E t h i c a l  Cons iderat i on s  
A s  with a n y  i n t e rp e r s onal relat ionship the re i s  t h e  
p o s s i b i l i t y  t h a t  o n e  o r  both o f  t h e  p a r t i cipant s i n  a ment o r ­
prot ege relat ionship wi l l  have u l t e r i o r  mot i ve s . The s e  may b e  
cons c i ou s  o r  uncon s c i ou s  but t h e y  can , and o ften do , impede the 
deve l opment of an e f f e c t ive mentoring r e l a t i on s h i p . Meh lman and 
G l i ckau f - Hughe s ( 1 9 9 4 ) sugge s t e d  that s ome s tudent s s eek ment o r s  
to fu l f i l l  unme t a rcha i c  needs . Protege s ,  a n d  even ment o r s ,  ma y 
a l s o  have unme t n a r c i s s i s t i c  needs ( Baum , 1 9 9 2 ) . Levi n s on et a l . 
( 1 97 8 ) wrote t ha t  " there i s  pl enty o f  room f o r  exp l o i tat i on ,  
unde rcutt ing , envy , smo t h e r ing and oppre s s ive cont r o l  o n  the 
part of the ment o r ,  and for gre edy demanding , c l inging 
admi ra t i o n ,  s e l f -denying gratitude and arrogant ingrat i tude on 
the part of the r e c i p i ent" ( p . 3 3 4 ) . Prob l emat i ca l l y ,  t he range 
of wrong rea s on s  t o  e n t e r  a mentoring relat i on s h i p  may be a s  
extens ive a s  the l i s t  o f  good reasons . 
One obvi ou s e t h i c a l  i s sue involve s c ro s s - gender 
r e l a t ionship s . Kram ( 1 9 8 5 )  devoted an ent i re chapt e r  to the 
topic and Noe ( 1 9 8 8 a )  l i s t e d  s eve ral b a r r i e r s  t o  such ment oring 
r e l a t ionship s . Although the ment o r  and the protege ma y have no 
intent i on o f  the r e l a t i on s h i p  s exua l i z ing , the int imacy o f  the 
r e l a t ionship and the e f fect s o f  sex-role s o c i a l i z a t i on can 
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qu i ck l y  c l oud the judgment o f  both part i c ipant s ,  p a rt i cu l a r l y  
t h e  ment o r , w h o  a lways h o l ds ult imate re spon s ib i l i t y  for such 
r e l a t i on s h ip s . G i lbe rt ( 1 9 87 ) encouraged ma l e  mento r s  t o  be 
aware of dependency needs and o f  s ex - r o l e  s o c i a l i z a t i on in whi ch 
int ima cy is a s s o c i a ted with sexua l i t y . Wr i t i n g  from a 
s o ciobiological p e r spect i ve , Busha rdt , Fretwe l l ,  and Holdnak 
( 1 9 9 1 ) bel i eved that s e x - r o l e  behavi o r  i s  inherent in a l l  
relat i onships but warn that ma le ment o r s  w i t h  fema l e  protege s 
are e s p e c i a l l y  s u s ce p t i b l e  t o  act i ng out . " The gender o f  the 
ment o r  and the p r o t e ge ma y inf luence the t yp e s ,  amount , and 
combinat i on of r e s ou r c e s  o r  s upport s requ e s t e d ,  o f fe r ed , or 
a ccept ed" ( Ri chey et a l . ,  1 9 8 8 ,  p .  3 8 ) . Many ment o r s  may never 
real i z e  the d i s s imi l a r  t reatment of ma l e  and fema l e  protege s . 
Mo reove r ,  uncha l l enged " doubt s and f e a r s  regarding cro s s - gender 
ment o r ing ma y s t i f l e  or prohibit profe s s ional r e l a t i on s h i p s" 
( Bruce , 1 9 9 5 ,  p .  1 4 8 ) . 
Ment o r ing r e l a t i on s h i p s  are charact e r i z e d  by Levi n s on et 
a l . ( 1 97 8 )  a s  " l ove r e l a t ionships . "  Such r e l a t i on s h i p s  typ i ca l l y  
involve a myr iad o f  amb ival ent feel ings . P r o s pect ive ment o r s  and 
proteges are o ften unaware o f  the emot i onal a t t ract i on and 
connect ion , which charact e r i z e  ment oring r e l at ionships ( Baum ,  
1 9 92; Gi lbert , 1 9 87 ) . T h i s  ma y ult imat e l y  cont ribute t o  conf l i ct 
in the ment o r ing r e l a t ionship . At l e a s t  one author h a s  
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recommended in f o rmed cons ent conce rning the po sitive and 
negative a spect s of mentoring relation s hip s at t heir out s e t  
( Ca rden , 1 9 9 0 ) . I de a l l y ,  ment o ring re l a tionship s wil l  p romote 
s t rong s e l f - awarene s s  on the part o f  both the protege and mentor 
( O ' Neil & Wright sma n ,  1 9 8 1 ) . When o rgani z ations and programs 
s upport mentoring they should do so wit h  the knowledge that the 
relationship is inhe rent l y  at ri sk o f  con f lict s e conda ry t o  it s 
intima te nature ( Baum , 1 9 9 2 ) . 
Ment o ring r e l a tion s hips in graduate p s ycho logy programs a r e  
a l s o  lik e l y  t o  create dua l rel ation s hips for faculty and 
student s . Kit chener ( 1 9 9 2 ) emphasi z ed that p s ych o logy pro f e s s o r s  
have a specia l re spon sibility to mode l ethi c a l  behavior a s  we l l  
a s  t o  teach it . The abi lity t o  navigate in the gray areas o f  
dua l relationship s between student s and facu l t y  may require 
f o l l owing a set of exp licit guide line s ( Biaggio , Paget , & 
Chenoweth , 1 9 9 7 ) . B r own and Krager ( 1 9 8 5 )  o f f e r  a s e t  o f  five 
p rin cipl e s  for p r o f e s s o r s  in graduate education : aut onomy , 
nonma l e ficence , bene ficence , justice , and fide lit y .  By bearing 
the s e  principl e s  in mind and st riving to f o l l ow t hem, ment o r s  
ma y inc rea s e  t h e  e f fe ctiven e s s  o f  t h e  mentoring r e l ation s hip , 
while simu l t aneous l y  redu cing the ri sk o f  unde sirab le out come s 
o r  ethical vio l ation s . 
Re l a t ionship Forma t i o n  
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Becau s e  o f  the comp l exity o f  ment oring r e l a t i on s h ip s ,  there 
appe a r s  t o  be s t rong s ent iment in the l i t e rature that they 
cannot be ma s s -p roduced ( O ' Ne i l  & Wright sman , 1 9 8 1 ) . As s i gned 
ment oring relat i on s h ip s , including graduate sch o o l  advi s o r ­
advi see r e l a t i o n s h ip s , a n d  forma l mentor programs have rece ived 
mixed reviews ( c f . C a r den , 1 9 9 0; Jacob i ,  1 9 9 1 ) . Noe ( 1 9 8 8 b )  
found that prot e g e s  in a s s i gned r e l a t i o n s h i p s  had di s s imi l a r  
bene f i t s . Cronan-Hi l l i x  e t  a l . ( 1 9 8 6 )  and Me r r i am ( 1 9 8 3 )  
recogni z e d  that att rac t i o n  and cho ice are c r i t ic a l  var i a b l e s  i n  
succe s s ful r e l a t i o n s h ip s . 
Seve r a l  s t udi e s  have examined how ment o r ing relat ionships 
began . Part ic i pant s i n  a s tudy by Burke ( 1 9 8 4 ) reported that the 
r e l a t ionship " eme rged" , deve l oped without forethought or 
intent i on ,  5 9 %  o f  t he t ime . Other s t ud i e s  i ndicate that ment o r s  
and prot ege s s p l i t  re spon s ib i l ity f o r  i n i t i at ing the 
r e l a t i on s h i p  ( e . g .  B l ackburn et a l . ,  1 9 8 1 ) . S ome authors s ugge s t  
t h a t  profe s s o r s  and o t h e r  pro spective ment o r s  s hould i n i t i a t e  
the r e l a t ionship a n d  o f fe r  recommenda t i ons t o  accomp l i s h t h i s  
( B l ackwe l l , 1 9 8 9; C ronan- H i l l i x  e t  a l . ,  1 9 8 6; Wr i ght & Wri ght , 
1 9 87 ) . I nt e re s t i ng l y ,  S t a f ford and Robb i n s  ( 1 9 9 1 )  found in t he i r  
s t udy o f  ment oring that i n  graduate s oc i a l  work t r a ining when 
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ment o r s  i n i t i a t e d  the r e l at i on s hip they tended t o  s e lect younge r 
protege s . Conve r s e l y ,  other authors encourage s tudent s and other 
pro spect ive proteges t o  be proact ive and t o  s e ek out su itable 
ment o r s  ( Busha rdt , Moore , & Debnath , 1 9 8 2; Ri chey et a1 . ,  1 9 8 8 ) . 
C r i t i c a l  t o  the f o rma t i o n  o f  a ment oring r e l a t i on s h i p  i s  
the ab i l i ty f o r  the mentor and protege t o  have regu l a r  contact . 
Even i n  a s s i gned r e l a t i o n s h ip s , Noe ( 1 9 8 8 b )  f ound that acce s s  t o  
t h e  mentor cont r i buted t o  the perce ived bene f i t s  for the 
protege . S imi l a r l y ,  Bu s ch ( 1 9 8 5 )  found dimi n i s hed bene f i t s  for 
proteges who s e  ment o r s  did not have enough t ime for t hem . 
Seve r a l  mode l s  have been o f fered t o  increa s e  the 
ava i l ab i l i t y  and bene f i t  o f  ment o ring . Hunt and M i chael ( 1 9 8 3 )  
de s c ribed a prog ram de s i gned t o  help organ i z a t i on s  max imi z e  
the i r  potent i a l . Tentoni ( 1 9 9 5 )  o f fered a propo s e d  ment oring 
paradigm ( adapted from Ande r s on & Shannon , 1 9 8 8 ) f o r  coun s e l ing 
s tudent s ,  howeve r ,  he f a i l e d  t o  de s c r ibe how t h e s e  r e l a t ionships 
are i n i t i a t e d . 
Kram ( 1 9 8 3 )  o f fe r e d  s ome ins i ght a s  t o  the proce s s  whe r e i n  
ment o r ing r e l a t i on s h i p s  a r e  e s t ab l i shed . Her model included fou r  
succe s s ive pha s e s  through which t he ment oring r e l a t ionship 
move s . The f i r s t ,  o r  f o rmat ive , pha s e  is I ni t i at i on . I n  t h i s  
pha s e  t h e  ment o r  a n d  p rotege interact b a s e d  on fant a s y . Each 
i dent i f i e s  in the other s ome pot ent i a l  t o  mee t  c e r t a i n  needs . 
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The prot ege i s  t yp i ca l l y  l o o king for support and r e s pect by 
ment o r , whi l e  t he ment o r  s e e s  the protege as s omeone who can 
inhe rit va lue s and p e r s p e ctive s . " The event s of the f i r s t  year 
s e rve t o  t rans f o rm i n i tia l fant a sies into concrete p o s i t ive 
expect ations" ( Kram, 1 9 8 3 ,  p .  6 1 5 ) . 
O ' Ne i l  ( 1 9 8 1 )  sugg e s t e d  that " t he advi s o r - advi see 
r e l ation s h i p  is  an ide a l  situation for ment o ring re l a tion s h i p s  
t o  deve l op" ( p . 4 ) . O ' Ne i l  a n d  Wright sman ( 1 9 8 1 ) , l i ke Kram 
( 1 9 8 3 ) , sugge s t e d  that mentoring re l ation s h i p s  a r e  const ant l y  
changing , a s  mu s t  the t a s ks in the re l ation s h i p . The in i tia l 
t a s k  i s  l abeled " c r i ti c a l  de c i s ion and e nt ry . "  The ment o r  and 
protege mu s t  fir s t  a s k  thems e lve s if there i s  potent i a l  for an 
e f fe ctive r e l a t i on s h i p . Since lit t l e  has been written on t h i s  
topic , O'N e i l  a n d  W r i ght sman ( 1 9 8 1 )  draw on p r in cip l e s  such a s  
a t t raction f rom s o c i a l  p s ychology . At t ract i on i s  key t o  the 
a s s e s sment of "pot e nt i a l . "  B a s i c  p e r s on a l  cha ract e r i s t i c s  " such 
a s  physical a t t r a ctivene s s ,  inte l l igence , sense o f  humo r ,  and 
ext rave r sion-- found to be related t o  att raction , genera l l y , - - a re 
certain ly r e l evant t o  the me ntoring r e l a tion s hip" ( O ' Ne i l  & 
Wright sman , p .  2 1 5 ) . 
As signment t o  advi s ing r o l e s  may be enough t o  s t art 
eventual ment o r i ng r e l a tionship s , but mi sma t ch e s  a r e  also li kely 
to occur . S ome s choo l s  a l l ow s tudent s t o  p a r t i cipate in 
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s e l e ct i on o f  a n  advi s o r; howeve r ,  t h i s  creat e s  addi t i onal 
problems ( O ' Ne i l  & Wri ght sma n ,  1 9 8 1 ) . There does not s eem t o  be 
a clearly p r e f e rab l e  way t o  locate and s e cure a ment o r ,  but 
" s tudent s ent e r i ng graduate programs in p s ycho l ogy need t o  
recogn i z e  the import ance o f  having a mentor t o  a i d  in t he i r  
p e r s onal and p r o fe s s i on a l  deve l opment" ( O ' Ne i l  & Wri ght sma n ,  p .  
4 ) . 
How the ment o r  and prot ege come t o  work t ogether can be 
" di rect o r  indi rect , tentat ive , and gua rded" ( O ' Ne i l  & 
Wright sma n ,  1 9 8 1 ,  p .  2 0 ) . T yp i c a l l y ,  in the adv i s or-adv i s e e  
r e l a t i onship , the inte r a ct ions a r e  forma l a n d  b a s e d  o n  t h e  r o l e  
r e l a t i onship . The di s cu s s i on i s  usua l l y  focu s e d  on be ing a 
graduate s tudent and adju s t ing t o  i t s  demands . 
Alt hough the hypothe s i z ed functions p r ov i ded by the mentor 
are largely specu l a t i ve at this point , i t  app e a r s  advi s ab l e  for 
both the mentor and p r o t e ge to i dent i fy and exp r e s s  t he i r  
expe ctat ions o f  t h e  r e l a t ions hip at the out s e t  ( Al l eman et a l . ,  
1 9 8 4; Ri chey et a l . ,  1 9 8 8 ) . Monaghan and Lunt ( 1 9 9 2 )  suggested 
that this negot i a t i on of expectations and roles wi l l  he lp 
e s tabl i s h  the object ives o f  the mentoring r e l a t i on s h i p . Newby 
and He i de ( 1 9 9 2 ) sugg e s t ed three gui de l i ne s for creat ing 
ment o r ing r e l a t i on s h i p s: ( a )  e s t ab l i s h  a c l e a r  s e t  o f  goa l s  and 
object ive s; ( b )  o r i ent the p a r t i cipants t o  the purpo s e ,  needs , 
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be nefit s ,  and expecta t i on s  o f  the r e l a t i on s h i p; and ( c )  eva luate 
and ma tch mentor p e r s ona l characte r i s t i c s , s ki l l s , and goa l s  
with the charact e r i s t i c s  and needs o f  the p r o t e ge s . 
Rat i onale 
Even though mo s t  p roteges a t t e s t  t o  the bene f i t s  of 
ment oring , p e r s on a l  and profe s s ional deve l opment , ment oring i s  
not a s  common a s  might b e  expe cted . On l y  ha l f  o f  t h o s e  a s ked t o  
pa r t i c ipate i n  s tudi e s  o f  mentoring reported having had a 
mentor . Within the f i e l d  o f  p s ycho l og y ,  part i cu l a r l y  in graduate 
educat i o n ,  the call for ava i lab i l i t y  o f  ment o r s  is increa s i ng . 
There i s  a c a l l  f o r  greater empha s i s  on s tudent - fa cu l t y  
r e l a t i on s h i p s  i n  doc t o r a l  programs ( H a z l e r  & C a rne y ,  1 9 9 3 )  and 
that ment oring become a part of the Ame r i can P s ycho l o g i c a l  
As s o c i a t ion ( APA )  a ccreditat ion proce s s  ( E l l i s , 1 9 9 2 ) . 
E l l i s  ( 1 9 9 2 ) , i n  h i s  award addre s s  t o  the APA in 1 9 9 1 ,  
s t ated " I  am convi nced that the succe s s  o f  graduate educa t i o n  
depends on a s tudent - fa cu l t y  relat ionship b a s e d  on integr i t y ,  
t rus t ,  and suppo rt . I b e l i eve that qua l i t y  graduate programs 
have s ome s o r t  of f a cu l t y  ment or s y s t em, in which s tudent s can 
obt a i n  advice , coun s e l ing , and helpfu l  d i r e c t i on in t he i r  
t ra i n i ngn ( p .  5 7 5 ) . More re cent l y ,  Ji l l  N .  Re i c h , Ph . D . ( i n 
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Mu rray,  1 9 97 ,  May,  p .  5 0 )  warned,  "p s ych o l og y  s tudent s wi l l  need 
st rong ment oring support from graduate programs to gua r ant e e  
the i r  future emp l oyab i l i t y . "  Be yond career bene f i t s  a re the 
bene f i t s  of a c l o s e  r e l a t ionship with an exp e r i e nced and 
know ledgeab le p e r s o n . I n  fact , t he pers onal r e l a t i on s h i p  between 
mentor and p rot�g� may be the mo st powe r fu l  "educat i onal" t o o l  
in t h e  t r a i ning o f  p s ychologi s t s . 
T yp ic a l l y ,  re s ponden t s  in the r e s e a rch c i t e d  above 
indicated that only around 5 0 %  previ ou s l y  or current l y  had 
ment o r s . I n  the Cronan- H i l l i x et a l . ( 1 9 8 6 )  s tudy , 47% of the 
s tudent s returning que s t i onna i r e s  denied ever having a ment o r . 
O f  t h i s  group , 6 8 %  indicated that they had been unab l e  t o  f i nd a 
s at i s factory ment o r ,  4 6 % i ndicated that the i r  program did not 
encourage ment o r ing , 1 9 % s a i d  that they had not been in the i r  
prog ram long enough , and 17% reported n o  need f o r  a ment o r . 
Imp l icat i on s  o f  t h i s  f i nding are that t h e s e  s tudent s we re not 
aware o f  the bene f i t s  of ment o ring and were not encouraged to 
f i nd a ment o r . " Ou r  s y s t em o f  higher educat i on ,  though 
o f f ic i a l l y  commi tted to f o s t e r ing inte l l ectu a l  and p e r s onal 
deve l opme nt o f  s tudent s ,  provide s ment o r ing that is gene ra l l y  
l imi ted in quant i t y  and poor i n  qua l i ty . Educat i onal 
i n s t i tut i on s  . . .  can do much more t o  a s s i s t the deve l opment of 
s tudent s . . .  " ( Levinson et a l . ,  1 97 8 , p .  3 3 4 ) . 
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Theo r i e s  o f  ment o r ing r e l a t i onships o f f e r  only cur s o r y  
de s c r ip t i o n s  o f  the f a c t o r s  involved in the f o rma t i on o f  t he s e  
r e l a t i o n s h ip s . Re s e a rch o n  mentor ing a l s o  doe s  not speci f i c a l l y  
addre s s  t h i s  t op i c . Seve r a l  s tudies con s i de red who i n i t i ated the 
re l a t i onship , but none a t t empted t o  e lucida t e  the fact o r s  
involved in t h e  f o rma t i on o f  e f fect ive ment o r ing r e l a t i onships . 
I t  would s e em that the i n i t i a l  st age o r  phase i s  founda t i on a l  t o  
the devel opment o f  a bene f i c i a l  ment oring r e l a t ionship . I f  
ment oring r e l a t i on s h i p s  are a s  c r i t i ca l  t o  graduate p s ychol ogy 
student s' succe s s , as indicated above , then i t  is cruc i a l  that a 
mode l for the f o rma t i on o f  mentoring re lat i o n s h i p s  i s  deve l oped . 
Becau s e  the fun ction s  p rovided by ment o r s  appe a r  t o  r e su l t  
in t h e  po s i t i ve out come s o f  proteges' p e r s o n a l  a n d  pro f e s s iona l 
deve l opment , graduate p s ychology programs need t o  ( a )  ma ke 
ava i l able p r o fe s s o r s  who can s e rve a s  ment o r s , and ( b )  encourage 
student s t o  t a ke advant a ge o f  the oppo rtun i t y . The purpo s e  o f  
t h i s  d i s s e rt a t i on i s  t o  p ropo s e  a mode l f o r  ment o r -protege 
r e l a t i on s h i p  f o rmat i on . I t  i s  expe cted that t h i s  mode l may we l l  
fac i l itate mo re i n f o rme d and frequent ment o r  r e l a t ionship 
formation dur i ng g raduate tra ining . I t  ma y ,  addi t i ona l l y ,  
enhance the e f f i c a c y  o f  such r e l a t i on s h ip s . 
Chap t e r  2 wi l l  cons i s t  o f  a comprehen s ive review o f  the 
l i te rature on the f o rma t i on of ment oring r e l a t ionships in 
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graduate p s ycho l o gy programs . Lite rature cove r i ng p ropo s ed and 
ope rat i ona l ment o r ing programs w i l l  be reviewed and c r i t i qued . 
Chap t e r  3 wi l l  p r e s ent a mode l for ment o r ing r e l a t i on s h i p  
format ion for g raduate p s ychology prog rams . Chap t e r  4 w i l l  
provide a n  agenda f o r  r e s e a rch a r i s ing from t h i s  mode l . 
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CHAPTER 2 
L I TERATURE REV I EW 
The previous chap t e r  explored the bre adth o f  the l i t e rature 
perta ining t o  ment o r ing . It was conc luded that ment o r i ng i s  
gene r a l l y  bene f i c i a l  f o r  both parti cipant s and the ove rarching 
organi z a t ion . Va r i ou s  aut h o r s  sugge s t ed that ment o r ing for 
graduate p s ychology s t udent s i s  crit i ca l  for both t he i r  
p r o fe s s ional and p e r s on a l  deve l opment ( e . g .  E l l i s ,  1 9 92; Hardy, 
1 9 9 4 ) . Before pre s enting a mode l to encourage and f a c i l i tate the 
forma t i on of ment o r i n g  r e l a t ionships in graduat e  p s ycho l ogy 
programs , i t  is nece s s a ry to review the extant l i t e rature 
rega rding factors a s s o c i ated with the forma t i on of ment oring 
re lat ionships . F i r s t , t he theoret i c a l  a spect s o f  ment o r ing 
r e l a t i on s h i p  forma t i on are explored,  f o l l owed by a review of the 
pract i c a l  s ugge s t ions o f fe red for e s t a b l i shing s uch 
r e l a t i onships . Fina l l y ,  r e s e arch concerned w i t h  ment o r  
r e l a t i on s h i p  f o rma t i on i s  examined . 
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The o r i e s  
S e l f - P s ycho logy 
Meh lman and Gl i ck au f- Hughe s ( 1 9 9 4 ) de s c r ibed the f o rmation 
o f  ment oring re l a t i o n s h i p s  between pro f e s s o r s  and c o l l ege 
s tudent s  in t e rms of Kohut ' s  contemporary s e l f - p s ycho l ogy 
theory . Meh lman and Gl i ckauf -Hughe s theor i z ed that t he s e  
r e l a t i onships invo l ve t he s tudent s' uncon s c i ou s  u s e  o f  the 
pro fe s s o r s  as a s e l f- ob j e ct t o  ( a )  ful f i l l  unmet a r cha i c  needs , 
and ( b )  achi eve greater p e r s onal and p ro fe s s i on a l  maturi t y . 
Ac cording t o  Kohut ' s  ( 1 9 7 1 ,  1 9 7 7 )  theory,  chi ldren s eek t o  
s a t i s fy narci s s i s t i c  n e e d s  in t h r e e  typ e s  o f  s e l f - object 
r e l a t i onships . They a t t empt t o  find s t rength and va lue s by 
i dea l i z ing the i r  parent s; s e l f - e s t eem by b e i ng con f i rmed , 
admi red , and unde r s t ood b y  the i r  parent s; a nd a s e n s e  o f  
community t hrough r e l a t ing t o  peers s imi l a r  t o  t hems elve s . 
Fa i lure to f i nd the s e  l e ads t o  narci s s i s t i c  p s ychopatho l ogy . 
Consequen t l y ,  they l ook t o  othe r s  to meet the s e  needs . 
There a r e  three common t rans fe rence phenomena that deve l op 
to me et the s e  needs and function in both normal and patho l o g i c a l  
ways . T h e  i dea l i z i ng t ra n s f e rence invo lve s  the s e a rch for a 
me ntor who can emb ody the va lue s ,  attr ibut e s , and p e r s ona l 
qua l i t i e s  mi s s ing but de s i red in one ' s  parent s . Depending on the 
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s eve r i t y  o f  the needs , the r e l a t i onship may o r  may not succeed 
in s a t i s fying the s ea rch . Obvi ou s l y ,  the " p e r f e ct" mentor i s  
ju s t  a s  d i f f i cu l t  t o  f i nd a s  the ' 'pe r f e ct" p a rent i s . Ment o r ing 
r e l a t i onships are p rone t o  be l e s s  than fu l l y  s at i s fying . 
Ment o r s  who cannot o r  w i l l  not l ive up t o  the i de a l i z at i ons o f  
t h e  s tudent s ma y b e  deva lued . Eventua l l y ,  s tudent s '  s e l f - e steem 
ma y be l owe red by unsucce s s ful mentor ing r e l a t i on s h ip s ,  and they 
ma y a l s o  fail t o  deve l op the i r  own values and ide a l s . 
I n  the mi r r o r ing t rans ference , the s tudent i s  i n  s ea r ch o f  
a mentor who can con f i rm t h e  s tudent ' s  wort h ,  greatne s s , o r  
p e r fect i on . T h e  goal i s  t o  be s een a s  s p e c i a l . Howeve r , the 
s tudent ' s  own unde r s t anding of what makes h im or her s p e c i a l  ma y 
e lude the p r o fe s s o r . The s tudent , though encouraged and 
support ed,  cont inu e s  t o  f e e l  inadequate becau s e  h e r  o r  h i s  
st andards f o r  succe s s  a r e  unre a s onable . At t ime s s tudent s a r e  s o  
engro s s ed in receiving feedback a f f i rming t he i r  s p e c i a l ne s s  that 
they forget that the pro f e s s o r  has many other s tudent s t o  wo rk 
with and that the p r o fe s s o r  h a s  a l i fe o f f  campu s . 
S tudent s a l s o de s i re t o  bel ieve they are s imi l a r  t o  the i r  
ment o r s , and t o  t h e  extent t h i s  i s  s o ,  s tudent s ma y deve lop 
twinship tran s ference s .  " When forming a twinship t ra n s f e rence , a 
student ma y choo s e  a pro f e s s o r  who i s  perce ived a s  s imi l a r  t o  
the s tudent in a number o f  import ant qua l i t i e s  becau s e  the 
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experi ence o f  e s s ent i a l  ' a l i kene s s ' i s  r e a s s u r ing t o  the 
s t udent , and consequent l y  bo l s t e r s  s e l f - e s t eem" ( Mehlman & 
G l i c kau f-Hugh e s , 1 9 9 4 , p .  4 9 ) . The sharing o f  va lue s and 
per s onal qua l i t i e s  ma y s at i s fy the needs of the individua l s  at 
f i r st , but eventu a l l y  the re l a t i onship demands greater intimacy . 
The commun i c a t i o n  r e qu i red t o  deve l op intima c y  gradu a l l y  b r i ng s  
t o  l ight previou s l y  unsuspected and unwant ed d i f fe r ence s . 
Studen t s  are a l s o s t r iving t o  become individu a l s  with separate 
i dea l s  and va lues du r i ng early adulthood . Thi s ma y con f l i ct with 
a me nt o r' s  p r e f e rence t o  ba s k  in perce ived s imi l a r i t i e s . 
S ome s t udent s w i l l  come with unmet archa i c  needs and wi l l  
l i ke l y  engage with p r o fe s s o r s  whom they b e l i eve can help s at i s fy 
the needs . I dea l l y ,  the s t udent finds s ome one who me e t s  a l l  
three s e l f-ob j e ct needs t o  varying degre e s . Opt ima l l y ,  the s e l f­
ob j e ct t rans f e rence i s  t rans i ent , and the r e l a t i on s h i p  i s  ab le 
t o  move past a r cha i c  needs and on t o  mo re mature ways of 
r e l a t i ng becau s e  the s e l f-concept o f  the s t udent is enhanced by 
the t r a n s f e rence ( Me h lman & G l i c kauf-Hughe s ,  1 9 9 4 , p . 5 1 ) . T h i s  
proce s s  o f  i n t e rna l i z at i on i s  k e y  t o  t h e  s t udent s maturation 
proce s s  and a s s ume s the p r o fe s sor is ab l e  t o  t o l e rate the 
s t udent's immatu r i t y  unt i l  the student h a s  p rogre s s e d .  
Meh lman and G l i c kauf-Hughe s  ( 1 9 9 4 ) focu s e d  on the potent i a l  
pathology o f  proteg e s  in ment o r i ng r e l a t i o n s h i p s . They 
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sugge s t e d ,  b a s e d  on Kohut's s e l f-psycholog y ,  that protege s may 
be uncon s ci ou s l y  u s i ng ment o r s  to me et unmet needs . They did not 
r e commend that the pro fe s s o r s  p roviding men t o r i ng t a ke on the 
role o f  helping the s t udent work through this but encourage the 
s t udent s t o  s e e k  t he r ap y . Howeve r ,  i t  s eems that awarene s s  by 
profe s s o r s/ment o r s  of the potent i a l  for such a dynami c in 
s t udent s/protege s would p o s i t ive ly inf luence the outcome . 
S o c i a l  Learning 
S o c i a l  l e a rn i ng theory h a s  a l s o  been app l i e d  t o  the study 
of mentoring . Spec i f i ca l l y ,  the role of i de nt i f i c a t i on in 
ment oring r e l a t i on s h i p s  h a s  been exp l a i ned and explored ( Bowe n ,  
1 9 8 6 ) . I dent i f i cat i on h a s  been spe c i f ied a s  a cruc i a l  variab l e .  
I t  i s  be l i eved that i dent i f i ca t i on p l ays a c r i t i ca l  role in the 
init iat i on of the r e l a t i on sh ip and that i t  exp l a i n s  the ment o r ' s  
continuing inf luence on the p rotege throughout the cou r s e  o f  the 
r e l a t ionship ( Bowen ) . I n t e r e s t ing l y ,  B owen ' s  r e s ea rch into the 
role o f  i dent i f i c a t i on d i d  not support this p e r s pe ct ive . 
"A b a s i c  tenet o f  p s ycholog i c a l  theori e s  i s  that peop l e  
emulate mode l s  who a r e  perce ived t o  be s imi l a r  t o  t hems e lve s in 
t e rms o f  persona l i t y  charact e r i s t i c s , b a c kground , race , and s e x" 
( E r kut & Mo kro s ,  1 9 8 4 ,  p .  4 0 0 ) . B l a c kwe l l  ( 1 9 8 9 )  echoed t h i s  and 
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s uggested that the s e l e ct i on o f  protege s b y  ment o r s  i s  p r ima r i l y  
i n f l uenced b y  t he s e  s imi l a r i t y  factor s . 
S o c i a l  l e a rn i ng theory indicates that p roteg e s  a r e  
attempt i ng t o  i dent i fy w i t h  a p e r s on who i s  a n  expert o r  at 
least is more advanced i n  knowledge and expe r i ence . Mode l ing by 
the ment or can be a r i ch i n f luence on the deve l opment of the 
protege . Finding s ome one t o  imitate can a s s i s t the protege' s 
pe r s onal and p ro fe s s i on a l  deve l opment . 
B i o l og i c a l  Dimo rph i sm 
Busha rdt et a l . ( 1 9 9 1 ) pres ented a de s c r ip t i on o f  mentoring 
r e l a t i onships w i t h i n  the context o f  b i o l og i c a l  dimo rp h i sm with 
s e x  r o l e s  r e f l e c t ing di f ferent reproduct i ve s t rateg i e s  that 
evo lved by natural s e l ect i on . According t o  t h i s  theory , the 
r o l e s  enacted by ment o r s  and p roteges mimi c the ma l e  and fema l e  
mat i ng r o l e s  in humans; howeve r ,  the s e  r o l e s  a r e  poo r l y  
unde r s tood wh ich ma y contr ibute to con f l i c t s  in ment o r ing 
r e l a t i on s h i p s . "The cent r a l  theme ... i s  that ment o r s , rega rdl e s s  o f  
t h e i r  gende r ,  ut i l i z e  p redominately ma s cu l i ne s ex-r o l e  behavi o r ,  
and protege s , rega rdle s s  o f  the i r  gende r ,  ut i l i z e p redominat e l y  
femi nine s e x - r o l e  behavi o r" ( Bushardt e t  a l . ,  p .  6 2 0 ) . The 
author s  perce ived the s igni f i cant s imi l a r i t i e s  between the 
ment oring proce s s  and t he mat ing proce s s ,  inc luding a number o f  
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proce s s e s  were d i s cu s s e d  in t e rms of s e l e ct i on c r i t e r i a , 
a cqui s i t ion s t r a t eg i e s ,  and demographi c s . 
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According t o  Busha rdt e t  a l . ( 1 9 9 1 )  the ment o r  a s s ume s the 
ma s cu l i ne sex r o l e , and the protege a s s ume s the femi nine s ex 
role . The protege , funct i oning in the fema l e  s e x  ro l e ,  i s  
l o o king for a mat e  who can p rovide the r e s ource s that w i l l  
tran s late into powe r ,  s t atus , and inf luence . T h e  protege mu s t  be 
careful in s e l e c t i ng the r ight ment o r . The ment o r , funct i oning 
in the ma s cu l i n e  s ex r o l e , i s  l e s s  d i s c r imi nate i n  the s e l e c t i on 
proce s s . Ment o r s  may have s eve ral proteg e s  and the cons e quence s ,  
f o r  the ment o r ,  o f  s e l e ct ing one o r  two incorre c t l y  are mino r . 
Ma l e s  o f  mo st spe c i e s  s e cure t he i r  l i ne age by mat i ng exten s i ve l y  
but ma y s t i l l  requ i r e  f i de l i t y  o n  the part o f  t h e  fema l e s . I n  
ment oring ,  a s imi l a r  p a t t e rn may occur i f  ment o r s  demon s t rate 
j e a l ousy when proteg e s  have mo re than one ment o r . 
The a cqui s i t i on o f  a ma t i ng partner a l s o d i f fe r s  according 
t o  gende r . Fema l e s  and proteges tend t o  be proact i ve , t o  declare 
the i r  re cept ivene s s . Ma l e s  and ment ors are t yp i ca l l y  the 
init i a t o r s  o f  the r e l a t i on s h i p . At l ea s t , they have the last 
word on whether o r  not a r e l a t i onship wi l l  be f o rmed . 
Certain demograph i c  s imi l a r i t i e s  a l s o  a r e  apparent . Ma l e s  
and ment o r s  tend t o  b e  o l de r ,  more e s tab l i shed , and o f  h ighe r 
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s o c i o e conomic b a c kg round . Fema l e s  and proteges tend t o  be 
younge r ,  l e s s  e s t ab l i s he d ,  and o f  a l owe r s o c i oe conomi c 
ba c kground . 
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Busha rdt e t  a l . ( 1 9 9 1 ) concluded that the s o c i ob i o l og i c a l  
perspective i s  h e l p ful f o r  unde r s t anding ment o r i ng re l a t i on s h i p s  
becau s e  t h e  p r e s ence o f  s e x  role behavi o r  l e ads t o  l a t ent and 
ma n i fe s t  s exua l t heme s that shape the interact i on . M a l e -ment o r  
and femal e-protege r e l a t i onships a r e  part i cu l a r l y  s u s cept ible t o  
the ena c t i ng o f  the s e  s e x  r o l e  behavi ors because t h e  r o l e s  are 
congruent with s o c i e t a l  norms for s ex roles and gende r . 
Th i s  the o ret i ca l  p e r spective provi de s a h e l p ful 
unde r s t anding o f  s ex r o l e s  and the i r  impact on ment oring 
r e l a t i on s h ip s . S e x  r o l e  behavi ors are both innate and l e a rned . 
Whatever the o r ig i n  they i n f l uence the deve l opment and 
cont inuity of r e l a t i on s h ip s . Unfo rtuna t e l y ,  people are not 
typ i c a l l y  aware of t he i r  behavior in the s e  t e rms . The cent ral 
theme o f  the art i c l e  is  that sex role behav i o r s  i n f luence the 
interact i on s  between ment o r s  and protege s .  Rega rdle s s  o f  the 
gender ma t c h ,  the dynami c s  are pres ent . Unden i ab l y ,  gender 
impact s the abi l i t y  to confo rm to sex r o l e s . T hu s ,  certain s e x  
role behavi o r s  ma y be di f f i cult to per form f o r  s ome ment o r s  and 
protege s ,  e s pe c i a l l y  i n  c ro s s -gende r ment oring r e l a t ionships . 
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I nt e rp e r sonal At t ra c t i o n  
P r i n c i p l e s  o f  inte rpe r s onal attract i on and c l o s e  
r e l a t i onships a r e  h ighly relevant t o  t h e  f o rma t i on o f  ment o r i ng 
r e l a t i on s h ip s . Peop l e  have a need for a f f i l i a t i on ,  t o  e s t ab l i s h  
and ma intain me aning ful relat ionships w i t h  othe r s  ( Wong & 
C s i kzentmihalyi , 1 9 9 1 ) . People a l s o  need int ima c y ,  found i n  
c l o s e  and a f fect i onate r e l a t ionships where p e r s on a l  i n f o rma t i on 
i s  exchanged ( McAdams , 1 9 8 2 ) . Mode l s  o f  interp e r s onal att ract i on 
typ i ca l l y  focus on the rewards p rovided t o  the p a r t i c ipant s 
( Byrne , 1 9 7 1; Byrne & C l ore , 1 9 7 0; Heide r ,  1 9 5 8; Newcomb , 1 9 6 1 ) . 
Re l a t i onships that i nvolve rewards for both p a rt i c ipant s are 
con s i dered ba lanced and increa s e  the attract i on . As the ba l ance 
changes s o  doe s  the l eve l of attract i on . 
Howeve r ,  not everyone has the s o c i a l  s ki l l s  o r  r e s ource s 
requ i red for e s t ab l i s h i ng o r  ma intain ing c l o s e  p e r s onal 
r e l a t i o n s h ip s . For s ome , the problem is l one l i ne s s ,  the 
p s ycho l og i c a l  s t a t e  that occurs when a p e r s o n  perceive s  an 
inadequacy in h e r  or h i s  r e l a t i onship s - - a  d i s crepancy between 
what the r e l a t i on s h i p  is and what is thought the r e l a t i on s h i p  
s h o u l d  be ( Pepl au & P e r lman ,  1 9 8 2 ) . Fo r othe r s , s o c i a l  anx i e t y  
i s  experi enced because they ant i c ipate a n d  expect negat ive 
encoun t e r s  w i t h  othe r s  ( Le a r y ,  1 9 8 3 a ,  1 9 8 3b ) . The s e  two s t a t e s  
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At tachment s t y l e s  a l s o  can a f fect the deve l opment o f  c l o s e  
r e l a t ionship s . Pat t e rn s  o f  atta chment - - a t t a chment s t y l e s -­
deve l op in e a r l y  ch i l dhood exp e r i ences and , a cco rding t o  
a t t a chment theory,  govern the ways a n  individua l f o rms and 
ma intains c l o s e  r e l a t i on s h i p s  in adulthood . Three a t t a chment 
s t yl e s  have been i dent i f i e d : s e cure , anx i ou s/amb i va l ent , and 
avoi dant ( Shave r ,  Ha z an ,  & B radshaw, 1 9 8 8 ) . 
Component s o f  int e rp e r s onal attract ion incl ude phys i c a l  
proximi t y ,  s imi l a r i t y , phy s i ca l  attract ivene s s ,  a n d  reciprocity 
or mutua l i t y . Phys i ca l  proximi t y  i s  c r i t i c a l  t o  the forma t i on of 
re l a t i onships becau s e  fami l i a r i t y  and the opportun i t y  for 
interact i on a re c r i t i ca l  i n  the beginning s t ag e s  o f  
r e l a t i onships ( Fe s t i ng e r , S chachter , & Bac k ,  1 9 5 9 ) . 
S imi l a r i t y- - in a t t i tude s and bel i e f s , i n t e re s t s ,  
persona l i t y ,  and even phys i c a l  appe arance--ha s been shown t o  
st rong l y  infl uence the l i ke l i hood o f  inte rpe r s onal a t t r ac t i on 
( B yrne & Ne l s on ,  1 9 6 5; H i l l ,  1 9 8 7 ) . I n  c l o s e  r e l a t i on s h i p s , l i ke 
ment o r i ng ,  the de s i re f o r  s imi l a r i t y  i s  pre s ent . I n  ment oring 
re lat ionships , both p a r t i c ipant s s t and t o  g a i n  f r om the 
s imi l a r i t i e s  s h a red . Through the proce s s  o f  s o c i a l  comp a r i s on 
individua l s  eva luate o t he r s  and gain confidence when a t t i tude s , 
'i'i, 
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and s o  forth a re sha red ( H i l l ,  1 9 8 7 ) . I n i t i a l  i dent i f i cation o f  
s imi l a r i t y  i s  i n s u f f i c ient t o  s u s t a i n  the r e l a t i on s h i p , the 
individua l s  cont inue to eva luate the r e l a t i o n s h i p  in t e rms o f  
s imi l a r i t i e s  ove r t ime ( Byrne , C l ore , & Sme a t on , 1 9 8 6 ) . 
Phys i c a l  a t t ra ct i vene s s  may s eem r e l a t i ve l y  un important t o  
ment oring r e l a t i o n s h i p s  p e r  s e ,  but t h e  phys i c a l  a t t r a ct i vene s s  
b i a s  i s  an unden iable force i n  int e rpe r s onal a t t ra c t i on ( Bus s ,  
1 9 9 4 ) . Phys i c a l  a t t r a ct i on ,  for some , i s  the p r ima ry determinant 
o f  whether o r  not a r e l a t ionship is pur sued , ma king it a 
c r i t i c a l  component ( Eag l y ,  Ashmore , Ma khi j an i , & Longo , 1 9 9 1 ) . 
Re ciproc i t y  o r  mutua l i t y  has a s t r a ight f o rward imp l i ca t i o n  
for c l o s e  r e l a t i o n s h i p s; o n e  tends t o  get a s  o n e  gives 
( S tapl eton , N a c c i , & T e de s ch i , 1 9 7 3 ) . This is t rue p a rt i cul a r l y  
in t h e  a re a  o f  s e l f - di s c l o sure , wh i ch i s  import ant f o r  the 
deve l opment of r e l a t i on s h i p s . Without the exchange of p e r sonal 
informa t i on , the r e l a t i on s h i p  is l imi ted in the level of 
int ima cy that can be a ch i eved ( Worthy, G a r y ,  & Kahn , 1 9 6 9 ) . 
Thi s review s ugg e s t s  that t he forma t i o n  o f  ment oring 
r e l a t i on s h i p s ,  l i ke other c l o s e  o r  int ima t e  r e l a t ionship s ,  i s  
cons i derab l y  i n f l uenced b y  the dynamics o f  interpersonal 
a t t r a ct i on . Regu l a r , if not f requent contact , between pot ent i a l  
ment o r s  and proteg e s  i s  important . L i kewi s e ,  shared va lue s , 
intere s t s ,  and b a c kgrounds between ment o r s  and proteges 
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i n f luences the l eve l o f  att ract ion . Phys i c a l  att ractivene s s  ma y 
be in the e ye o f  the beholde r ,  but i t  may a l s o i n c l ude p e r s on a l  
hyg i ene , dre s s ,  a n d  p r e s ent a t i on , and s o  both men t o r s  and 
proteges should a c knowl edge th i s . Furt he r ,  a wi l l ingne s s  to 
share p e r s onal thought s ,  f e e l ing s , and exp e r i en c e s  may a l s o  
cont ribute t o  a t t r a ct i on . Al l o f  these cont r ibute in s ome way t o  
t h e  forma t i o n  o f  c l o s e  r e l a t i onship s ,  including ment o r i ng . 
Ob s e rvat ions and Sugg e s t ions for E s t ab l i s h ing Ment oring 
Relationships 
The l i t e rature a l s o p rovide s de s cript i on s  of pract i c a l  
approaches t o  f o rming ment oring relat ionships . Seve r a l  o f  the 
authors cited b e l ow ba s ed the i r  recommenda t i on s  on observat i ons 
during the cou r s e  of r e s e a rching ment oring ( Kram ,  1 9 8 3 ,  1 9 8 5; 
Ph i l l ip s - Jone s ,  1 9 8 2; Z e y ,  1 9 8 4 ) . Othe r authors have bu i l t  the i r  
r e commendat ions o n  the i r  unde r s t anding o f  va r i ou s  p s ycho l og i c a l  
p r i n c i p l e s  ( Bushardt et a l . ,  1 9 8 2; Hea l y  & We l c he r t , 1 9 9 0; Newby 
& Heide , 1 9 92; O'Ne i l ,  1 9 8 1; O'N e i l  & Wright sman , 1 9 8 1 ) . 
I n  her re s e a r ch on ment or ing ,  Kram ( 1 9 8 3 , 1 9 8 5 )  i dent i f ied 
pha s e s  within ment o r i ng r e l a t i onships . The f i r s t  pha s e , 
I n i t i a t i on ,  i s  a p e r i od o f  s ix months t o  one ye a r  dur i ng wh i ch 
the r e l a t i on s h i p  begi n s  and increa s e s  in importance t o  the 
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pa r t i cipant s . Both p a r t i cipants have fanta s i e s  o f  who the other 
is and how the othe r can h e l p . For the protege , the fant a s y  
invo lve s  admi rat i on and re spect o f  competence and abi l i t y  t o  
provide s upport a n d  guidance . T h e  mentor s e e s  potent i a l  in the 
protege for " coachabi l i t y . " Gradua l l y ,  dur i ng t h i s  p e r i o d ,  the 
p a r t i c ipants beg i n  to have t he i r  expe ctat i on s  met . The fanta s i e s  
give way t o  rea l i t i e s . Key t o  t h i s  pha s e  i s  the numb e r  o f  
interact i on s  between mentor and protege . T o o  f e w  wi l l  l i ke l y  
l e ad t o  d i s enchantment and f rust r a t i on . 
Kram ( 1 9 8 5 )  de s c r ibed the e l ement s p r i o r  t o  the f o rma t i on 
a s  pe rcept ion o f  the other a s  ( a )  enj oyab l e , whi ch leads to ( b )  
mutual a t t r a ct i on , whi ch i n  turn l e ads t o  ( c )  p o s i t i ve 
expect a t i on s , c a u s i ng the p a r t i c ipant s t o  ( d )  s e e k  out and 
nurture the new r e l a t i on s h i p . She did not de s cr i b e  any f a c t o r s  
t h a t  might speci f i ca l l y  inte r rupt t h i s  p rogre s s i on b u t  d i d  
provide a tho rough de s c r i p t i on o f  how l i fe a n d  c a r e e r  s t age s can 
a f fect mentoring r e l a t i on s h ip s . "Any two individua l s  i nvolved in 
a r e l a t i on s h i p  b r i ng a un i que s et o f  needs and concerns that a r e  
s h aped by the i r  respect i ve l i fe h i s t o r i e s "  ( p . 1 5 ) . She a l s o  
i dent i f ied o rgan i z at i onal contex t s  and dynami c s  that can a f fect 
ment oring r e l a t i on s h ip s , e i t h e r  negat ive l y  o r  po s i t i ve l y . 
Spec i fi ca l l y ,  the o rgan i z a t i on' s " culture , the reward s y s t em ,  
t a s k de s ign , and p e r f o rmance management s ys t ems , a f f e c t  
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re l a t i onships by shaping individua l s  behav i o r" ( p . 1 5 - 1 6 ) . She 
contended that i t  i s  import ant to unde r s t and how a l l  t he s e  
factors cont r ibute t o  ment oring relat ionship f o rmat i on . 
Ph i l l ip s - Jones ( 1 9 8 2 ) , in her r e s e a rch , a l s o i dent i fi e d  
pha s e s  in ment o r i ng r e l a t i onships in her r e s e a rch . S h e  l abe led 
the first pha s e  Mutu a l  Admi ration , and l i kened i t  t o  f a l l ing i n  
l ove . Each p e r s on put s f o rward t he i r  be s t  f a c e  a l l  the whi le 
exp e r i enc ing a degree o f  uncertaint y and f e a r  of r e j e ct i on o r  
di s appointment . Lev i n s on et a l . ( 1 9 7 8 )  l i kewi s e  de s c r ibed 
ment o r i ng r e l a t i on s h i p s  as s imi l a r  t o  l ove re l a t i on s h ip s ,  in 
the i r  deve l opment , cour s e , and t e rmina t i o n . In cro s s -gender 
ment o r i ng relat i on s h ip s , the mutual l i king and admi rat i on leads 
to an increase in i n t ima cy and, not in freque n t l y ,  s exua l tens i on 
( Kram, 1 9 8 5 ) . 
Z e y ( 1 9 8 4 )  provided a comprehen s ive de s cr ip t i o n  o f  
recomme nda t i o n s  f o r  e s t ab l i s hing a mento r i ng r e l a t i on s h ip , 
dedicat ing a who l e  chapter t o  the t op i c .  He provided n i ne 
fact o r s  for the protege t o  bear in mind when s e l e c t ing a ment o r : 
( a )  I s  the mentor good at what he o r  s he doe s ?  ( b )  I s  the ment o r  
get t i ng suppo rt ? ( c )  H o w  doe s  t he o rgan i z at i on j udge t h e  ment o r ?  
( d )  I s  t h e  ment o r  a good teache r ?  ( e )  I s  t he ment o r  a good 
mot iva tor ? ( f )  What are t he protege ' s  needs and goa l s ?  (g ) What 
are the needs and goa l s  of the prospective ment o r ?  ( h )  How 
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powe r ful i s  the ment o r ?  And ,  ( i )  I s  the mentor s e cure in h i s  o r  
her own po s i t i o n ?  The s e  que s t i on s  are c r i t i ca l  a s  i dent i f ied by 
the re spondent s i n  the r e s e arch who c l e a r l y  b e l i eved that a l l  
ment o r s  a r e  not created e qual . 
Z e y  ( 1 9 8 4 ) a l s o  a s ked respondent s i f  p e r s on a l i t y  f i t  and 
chemi s t ry were cruc i a l  to succe s s ful ment o r i ng r e l a t i onships . 
Re sponden t s  indicated t hat c l o s e  personal r e l a t i onships had not 
deve loped with t he i r  ment o r s . Rather i t  wa s mor e  import ant that 
ment o r  and protege were able t o  work t ogether e f fective l y . Thi s 
abi l i t y  requ i r e s  a comp l e x  interact i on " i nvolving the broad 
e l ement s of mut u a l  t ru s t ,  re spect , and a be l i e f  in e a ch other ' s  
ab i l i t y  t o  p e r fo rm competent l y" ( p . 1 7 3 ) . T h i s does not me an 
that persona l i t y  p l a y s  only a mi nima l role because i t  is part o f  
the i n i t i a l  a t t r a c t i o n  that each fee l s  f o r  t h e  othe r . I t  i s  not , 
howeve r ,  s u f f i c i ent t o  ensure the succe s s  o f  the r e l a t i onship . 
E ight s t ra t eg i e s  a r e  o f fe red t o  proteg e s  t o  att ract a 
ment o r : ( a )  po s s e s s i ng and demons t r a t i ng competence , ( b )  
achieving vi s ib i l i t y ,  ( c )  gett ing key a s s ignment s ,  ( d )  showing a 
de s i re to l e a rn , ( e )  t a king advantage o f  key interface s , ( f )  
showing a w i l l i ngne s s  t o  help the pot ent i a l  ment o r  a ccomp l i s h  
h i s  o r  h e r  goal s ,  ( g ) t a king the i n i t i a t ive , and ( h )  ma king s e l f  
acce s s ible . Re s pondent s c l e a r l y  art i cu l a t e d  t he b e l i e f  that 
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s e a r ching for a ment o r  wa s better than wa i t ing t o  be d i s cove red 
by a ment o r  in s e a r ch of a protege . 
What i s  i t  that ment o r s  l o o k  for in pro s p e ct ive protege s ?  
According t o  Z e y ' s  ( 1 9 8 4 ) r e s e a rch , ment o r s  exp r e s s ed t he i r  
de s i re t o  f i nd p r ot eg e s  with mo s t  o f  t h e  fol l ow i ng 1 0  
charact e r i s t i c s : ( a )  int e l l igence , ( b )  amb i t i on , ( c )  de s i re and 
abi l i t y  t o  accept power and r i s k ,  ( d ) abi l i t y  t o  per form the 
ment o r ' s  j ob ,  ( e )  loya l t y ,  ( f )  s imi l a r  p e rcept i on s  of work and 
o rgani z at i on ,  ( g ) commi tment t o  organi z a t i on , ( h )  o rgani z a t i onal 
s avvy , ( i )  p o s i t i ve pe rcep t i on o f  the protege by the 
o rgan i z a t i o n ,  and ( j ) abi l i t y  t o  e s tab l i s h  a l l i ance s . Pos s e s s i on 
o f  these characte r i s t i c s  by the protege att ract s the ment o r  and 
enhances the po s s ib i l i t y  of forming in a ment o r i ng re l a t i on s h i p . 
Busha rdt et a l . ( 1 9 8 2 ) o f fe red four c r i t e r i a  for s e lect ing 
a ment o r . Fi r s t , determine i f  the potent i a l  ment o r  can help with 
advanc i ng in the o rga n i z at i on and care e r . S e c ond , ve r i fy that 
the mentor can hold the proteges confidence : is  the ment o r  
t ru s tworthy? Wi l l  the mentor s h a r e  t ruth fu l l y incl uding 
providing const ruc t i ve c r i t i ci sm? Thi rd , e s tabl i s h  that the 
ment o r  can bene f i t  f r om having a r e l a t i on s h i p  with the protege . 
La s t ,  con f i rm that the mentor has a succe s s fu l  t r a c k  record . 
Once the b e s t  mentor has been det e rmi ne d ,  Busha rdt et a l . 
( 1 9 8 2 ) sugge s t e d  a f i ve-part s t rategy for cul t i va t i ng a 
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r e l a t i onship w i t h  that p e r s on . They recommended increas ing 
v i s ib i l i t y ,  demon s t rat i ng competence , p roving indi spensab l e , 
being int e r e s t ing ,  and l o o king and act ing upwardly mob i l e . 
Newby and He i de ( 1 9 9 2 ) provided helpful re commenda t i on s  
regarding w a y s  t o  app roach the deve l opment o f  ment o r i ng 
r e l a t ionship s . They s ugge s t ed that pro spective proteges s pend 
t ime i dent i fying p e r s on a l  and career goa l s  be f o re i n i t i at ing 
ment oring relat i on s h ip s . They suggested that proteges with a 
s e n s e  o f  who they a r e  and where they wou l d  l i ke t o  go would be 
mo re attract ive to ment o r s  t han individual s who appear l a c king 
in s e l f- knowledge and d i re c t i on . Commona l t i e s  between the needs 
o f  the protege and the exp e r i ences o f  the ment o r  may bring the 
two together; howeve r ,  i n  mo s t  c a s e s  an out s i de s e lect ion 
proce s s ,  i n  wh i c h  a t h i rd party mat che s ment o r  a nd protege , 
would help t o  ensure the opt ima l mat ching . 
E a r l y  in the forma t i on o f  the ment o r i ng r e l a t i onship i t  i s  
c r i t i ca l  for the m�ntor and protege t o  l e arn t he i r  re spect ive 
rol e s , the parame t e r s  o f  those rol e s ,  and the proce s s  and 
activi t i e s  of the p a r t ne r ship . The two mu s t  a l s o  spend t ime 
d i s c u s s ing t he i r  expectat ions , evaluat i ng the i r  i ndividual 
l eve l s  o f  commitment , and the i r  spe c i f i c  mot i ve s . Avo iding t h i s  
s t ep could e a s i l y  l e a d  t o  unmet expe ctat ions , ove r-commi tment , 
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and abu s e  in the re l a t i on s h i p , result ing i n  uns a t i s fying re s u l t s  
f o r  both part i e s . 
I n  summa r y ,  Kram' s ( 1 9 8 3 ,  1 9 8 5 )  conc l u s i on s  about the 
ini t i a l  f o rma t i o n  of ment oring relationships s eem t o  f o l l ow the 
s o c i a l  p s ychology p r i n c i p l e s  o f  s imi l a r i t y ,  p r ox imi t y ,  and 
reciproc i t y . She a c knowl e dges that there is a danger that 
incre a s ed intima cy w i l l  result in the s exua l i z a t i on of the 
ment o r i ng relat i on s h i p , e specia l l y  in ma l e  mentor/ fema l e  protege 
r e l a t i onships . Zey ( 1 9 8 4 )  o f fered a mu l t i t ude of pragma t i c  
s ugge s t i on s  f o r  i dent i fying a mentor and e s t ab l i s h i ng one s e l f  a s  
a high pot ent i a l  protege . H e  a l s o  o f fered i n f o rmat i on o n  what 
ment o r s  are l o o king for in p rotege s so that p roteg e s  might groom 
thems e l ve s t o  be a t t r a ct i ve . Busha rdt et a l . ( 1 9 8 2 ) o f fered a 
s imi l a r  pragma t i c  p e r s pe c t ive . Fina l l y ,  Newby and He i de ( 1 9 9 2 )  
o f fered guide l ines t o  increase the va lue o f  ment o r i ng 
r e l a t ionships . 
Each o f  the s e  t h e o r e t i c a l -pragma t i c  framew o r k s  o f fe r s  
i n s ight i n t o  t h e  dynami c s  a n d  i s sues pres ent i n  ment oring 
r e l a t ionship s . C e rt a i n l y  proteges may be l o o ki ng for "pe rfe ct" 
pa rent s but ment o r s  a l s o  come with h i s t o r i e s ,  incl uding unmet 
needs . I dent i fi ca t i on with an expert , or at l e a s t  a mo re 
expe r i enced and knowl e dgeab l e  person , is c r i t i ca l  to 
deve l opment - -both p e r s on a l l y  and profe s s i on a l l y . Sex r o l e s  
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i n f l uence ment o r i ng r e l a t i onships and may comp l i cate t hem 
enormou s l y .  C l o s e  r e l a t i onships are c r i t i c a l  to people' s  
s a t i s fact i on s  and enj o yment in l i fe ,  and a t t r a c t i o n  p l a y s  an 
import ant role in the e s t ab l i shment of c l o s e  r e l a t ionship s . True 
ment oring r e l a t i on s h i p s  p r obably qua l i fy as c l o s e  relat i on s h ip s . 
Cons ider ing a l l  t h i s  i t  i s  c l e a r  that both ment o r s  and proteg e s  
are engaging in a s imu l t aneou s l y  rewa rding a n d  t h reatening 
r e l a t i onship . 
Re search 
Re s e a rch on the f o rma t i on o f  ment o r i ng r e l at i on s h i p s  
provides s upport f o r  s ome o f  t h e  recommendat i on s  made above . 
Howeve r ,  the r e s e a r c h  does not typ i c a l l y  s upport the theoret i ca l  
ma t e r i a l  revi ewed above . Re search h a s  p rovi ded s ome indi cat ion 
of how ment oring r e l a t i on s h i p s  get s t a r t e d ,  p r ima r i l y  by a s king 
p a rt i c ipant s who i n i t i a t e d  the relat i on s h i p . E xp l orat i on o f  
a t t ra ct i on i s  a l s o  pre s ent . Fina l l y ,  the fact o r s  that enhance 
the protege s recep t i on of ment oring are found in two s t udi e s . 
Burke ( 1 9 8 4 )  s amp l ed 8 0  men and women rep r e s ent ing a lmo s t  
a s  many o rgani z a t i ons a nd n e a r l y  every function w i t h i n  an 
o rgani z a t ion . All were in the e a r l y  s t age s of t he i r  careers and 
were unive r s i t y  gradua t e s . The data was co l l e cted u s i ng 
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que s t i onna i r e s . Que s t i on s  related t o  the forma t i o n  o f  
r e s pondent s ment o r ing r e l a t i onships were include d ,  and 5 9 %  o f  
the re spondent s de s c r ibed the relat i onship a s  eme rg i ng f rom 
the i r  interpe r s on a l  inte ract i ons wi thout awarene s s  o r  purpo s e fu l  
intent ion . Twent y- e i ght p e rcent reported t h a t  t he ment o r  s ought 
them out , wh i l e  only 1 2 %  of the proteges s a i d  they init iated the 
r e l a t i on s h i p . Most me ntoring relat ionships a r o s e  in natura l l y  
occurring h i e ra r ch i c a l  r e l a t ionship s . 
Ha rdca s t l e  ( 1 9 8 8 ) explo red proteges reco l l e ct ions o f  
s i gni f i cant ment o r ing r e l a t i onship s . T h e  p a r t i c i pant s ( n= 1 4 ) 
agreed that the ment o r i n g  relat ionships were mut ual and 
comprehens ive s a t i s fact o r i l y  meet ing the c r i t e r i a  for 
" s i gn i f i cant . "  The p a r t i cipant s ident i f ied 1 7  s i gn i f i cant 
ment oring r e l a t i o n s h ip s . E i ght began whi l e  the protege was in 
graduat e  s choo l ,  four dur i ng undergraduate educat i o n ,  two as new 
facu l t y  membe r s , one each involved teacher/p r i ncipa l , 
s e c reta ry/bo s s , and s t udent/pr incipa l .  Hardca s t l e  individua l l y  
interviewed each protege , the respon s e s  were reviewed, and the 
author i dent i f i e d  p a t t e r n s . Proteges in Hardcas t l e ' s  r e s e a rch 
c i t e d  the importance of the ment or ' s  role i n  the e a r l y  stage o f  
format i on . The s e  ment o r s  were de s c r ibed a s  pe rcept ive and 
re spons ive to the needs or special abi l i t i e s  of t he i r  protege s . 
Hardc a s t l e  a l s o found t hat mentoring relat i on s h i p s  occurred 
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c o i n c i dent a l l y  i n  a p o r t i o n  o f  her s amp l e . Three other 
s i t uat ions seemed p rominent : ( a )  the mentor s ought out the 
protege , ( b )  the proteges were in need and the ment o r s  came 
a l ong s i de to help t hem, and ( c )  the proteg e s  were l oo king for a 
me nt o r  who could s e rve a s  a "pa rent . "  The r e spondent s a l s o  
indicated that they were i n i t i a l l y  att racted t o  individua l s  who 
they perce ived as w i s e , c a r i ng ,  commi t t e d ,  having h igh 
expectat i ons , a s e n s e  of humor ,  and the abi l i t y  t o  act as a 
catalyst in the protege's l i fe . 
O l i an ,  C a r ro l l , Gi annantonio , and Fe ren ( 1 9 8 8 ) reported 
t h ree s eparate but r e l a t e d  expe r iment s .  The purpo s e  of t he i r  
r e s earch was t o  exp l o r e  s eve r a l  hypothe s e s  regarding the 
att ract i on be tween ment o r s  and protege s . The authors used 
s c ript s o f  interactions between a manager and a s ubordinate . 
C o l lect ing da ta from s eve r a l  hundred j un i o r  and s e n i o r  
unive r s i t y  s tudent s ,  they found t h a t  t h e  a t t ra ct i on o f  a 
pot ent i a l  protege t o  a mentor was s igni f i cant l y  a f fected by the 
r e spondent's percep t i on s  o f  the mentor ' s  int e rp e r s onal 
compet ence . Thi s f i nding was rep l i cated in the two s ub s e quent 
exper iment s .  The f i r s t  exper iment a l s o  examined att ract ion t o  a 
potent i a l  mentor b a s e d  on gender without f i nding s uppo rt; 
howeve r ,  ma l e s  exp r e s s e d  greater attraction to ment o r s  t han did 
fema l e s . Att ract i on t o  a pot ent i a l  ment o r  was not s ign i f i cant l y  
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in fluenced by the gender o f  the pot ent i a l  ment o r . The s econd 
exp e r iment examined a t t ract i on t o  a potent i a l  mentor b a s e d  on 
age but attract i on wa s a l s o not inf luenced s igni f i cant l y  by the 
age o f  the potent i a l  ment o r . Younger potent i a l  proteges did not 
ident i fy greater a t t r a c t i o n  to a potent i a l  ment o r , nor did 
potent i a l  proteg e s  with s horter periods o f  p r i o r  w o r k  
exp e r i ence . 
U s i ng s t ructural e qua t i on mode l i ng ,  Turban and Doughe rty 
( 1 9 9 4 ) inve s t igated r e l a t i onships among proteges' per s ona l i t y  
characteri s t i c s , i n i t i a t i on o f  ment oring ,  ment o r i ng rece ive d ,  
and c a r e e r  succe s s . The s tudy focused on the e xp e r i ences o f  
manag e r s  and p ro fe s s i on a l s  who graduated f r om t h e  s ame 
unive r s i t y  from 1 9 7 9  t o  1 9 8 8 . They "prop o s e d  that individua l s' 
persona l i t y  charact e r i s t i c s influence the extent t o  which they 
report attempt s  t o  i n i t i ate ment oring re lat i o n s h ip s , which i s ,  
in turn r e l a t e d  t o  t he i r  repo r t s  o f  ment o r i ng received" ( p . 
6 8 8 ) . The persona l i t y  c o n s t ruct s o f  internal l o cus o f  cont ro l , 
s e l f -monitoring ,  and emo t i onal s t ab i l i t y  ( me a s ured a s  s e l f­
e s t eem and negat ive a f fe ct ivit y )  were found t o  i n f luence the 
i n i t i a t i on of ment o r ing r e l a t ionships wh i ch i n  turn mediated the 
amount of mento r i ng r e c e i ved . Spe c i f i ca l l y ,  t he y  ob s e rved that 
individua l s  with inte rnal loci of cont rol and h igh leve l s  o f  
s e l f -mon i t o r ing and emo t i onal s t ab i l it y  were mo re l i ke l y  t o  
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i n i t i ate ment o r i ng re l a t i onships and , s ubs e quent l y ,  mo re l i ke l y  
t o  receive ment o r i ng . The s e  individu a l s  repo rted engaging i n  
proact ive behav i o r s  t o  init i ate ment oring . 
S imi l a r l y ,  Green and Baue r ( 1 9 9 5 ) reported that the mo s t  
capab l e  newcome r s  i n  the i r  r e s earch ( doctora l s t udent s i n  
phy s i ca l  s c i ence s ) r e ce i ved the mo s t  ment o r i ng functions . The 
s t udy examined the ment o r i ng that occurred w i t h i n  advi s e r­
s t udent r e l a t i on s h i p s  dur i ng do ctoral t r a i n i ng .  Green and Baue r 
had ant i c i pated that great e r  s uperv i s o r y  ment o r i ng wou l d  occur 
when the s tudent po s s e s s ed charact e r i s t i c s  that s igna led the 
adv i s e r  that the s t udent was l i ke l y  t o  be commi tted t o  his o r  
her endeavo r s , had p o s i t i ve a t t i tude s t owa r d  the advi s e r ,  and 
had the t a lent t o  s ucceed . They found that only the s tudent s' a 
p r i o r i  ab i l i t i e s  were predictive . 
Re sea rch that i n c l uded a spect s o f  ment o r i ng r e l a t ionship 
f o rma t i o n  was reviewed . Ment oring re l a t i on s h i p s  do not s e em t o  
o r ig i nate predomina t e l y  from t h e  int e r e s t  o f  e i t h e r  the mentor 
o r  the protege . P rotege s expre s s ed a t t r a ct i on t o  ment o r s  who 
po s s e s s e d  s t rong int e rp e r s onal abi l i t i e s .  Prot ege s  appe a r  to be 
able t o  i n f luence the i n i t iat ion of ment o r i ng r e l a t i onships and 
the amount of ment o r i ng received . Thi s s eems to be i n f luenced by 
the proteg e s  own p e r s o na l i t y . Howeve r ,  proteg e s  abi l i t i e s  a l s o  
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s e em t o  cont r ibute t o  the amount o f  ment o r i ng r e ce i ved . The s e  
s e eming l y  cont radictory f inding s  have not been addre s s e d . 
Ment oring Re l a t i on s h i p  Forma t i on in Graduate P s ycho l ogy Training 
L i t e rature reviewed above come s from bus ine s s ,  academi a ,  
and non-ps ycho l ogy graduate trai ning s e t t i ng s . The purp o s e  o f  
t h i s  di s s e rt a t i on i s  t o  p rovide a mode l o f  f o rma t i on o f  
ment oring r e l a t i o n s h i p s  i n  graduate p s ycho l og y  t ra ining . The 
fol l owing wi l l  exp l o r e  l i t e rature that i s  s pe c i f i c a l l y  r e l evant 
to t h i s  purpo s e . 
Why i s  ment o r i ng s o  c r i t i ca l  in the t r a i n i ng o f  
p s ycho l og i s t s ?  O'Ne i l  ( 1 9 8 1 )  s t ated,  
Ment oring can po s i t ive l y  a f fect the t r a i n i ng of 
p s ycholog i s t s  as we l l  a s  the s a t i s fact i on that academi c 
faculty expe r i ence i n  t he i r  t rain ing r o l e s . The 
di s s eminat i on o f  p s ycho l og i ca l , c l i n i c a l , and r e s e a rch 
s ki l l s  is ma i n l y  a ccomp l i shed through individua l o r  sma l l  
group intera c t i o n s  between student s and f a cu l t y . ( p . 3 )  
Ment o r s  may a s s i s t s t udent s in p rogre s s i ng t h r ough the g raduate 
program requi rement s ,  help i dent i fy and c l a r i f y  career goal s ,  
and s upport s t udent s i n  deve l oping a profe s s i ona l netwo r k  ( Bogat 
& Redner , 1 9 8 5 ) . Ment o r s  can a l s o  a i d  in the l e arn ing of 
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p r o fe s s ional s ki l l s , t he bui lding o f  conf i dence , and promot ing 
the s t ude nt's we l fa r e  w i t h i n  the department ( Bogat & Redn e r ,  
1 9 8 5 ) . Al s o  c r i t i ca l  t o  profe s s i ona l devel opment , l e a rning 
e t h i c s  invo lve s more than cou r s ewo r k . Kitchener ( 1 9 9 2 ) a rgued 
that "the mo s t  i n f luent i a l  ethical att itude s  that s t udent s l e a rn 
wi l l  not come from exp l i c i t  e t h i c s  education but f rom the 
expe r i ence s that they have in other a r e a s  of the curr i culum" ( p .  
1 9 0 ) . T h i s  inc l ude s ment o r i ng relat i on s h ip s . 
C ronan-Hi l l i x et a l . ( 1 9 8 6 )  found i n  t he i r  s t udy o f  
graduate p s ych o l ogy s t uden t s  that student s w i t h  ment o r s  were 
mo re p roduct i ve i n  r e s e a rch , pub l i cat i on s , and confe rence 
pape r s , and spent more t ime with faculty membe r s . Me l l ott , Arden 
and Cho ( 1 9 9 7 ) recommended that parti c ipat i on in ment o r i ng 
r e l a t i onships provide s exce l l ent prepa r a t i on f o r  internship 
s e l e c t i on . They s ugg e s t e d  p roteges s e l ect ment o r s  that are 
s imi l a r  in p e r s on a l  charact e r i s t i c s , r e s ea r ch i n t e re s t s ,  or 
theoret i c a l  o r i ent at i on . But ki and Ande r s e n  ( 1 9 9 4 ) s t r e s s e d  the 
import ance o f  advi s o r s  and ment o r s  o f  gradua t e  s t udent s 
prepa ring t he s t udent s f o r  ent rance in t o  a va r i e t y  o f  wor k 
s e t t i ng s  and f o r  t e a ch i ng ethical and p r agmat i c  mat e r i a l  r e l ated 
t o  p r e s entat i on s  and pub l i ca t i ons . 
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Theory 
O'N e i l  ( 1 9 8 1 ) , and O'Ne i l  and Wright sma n  ( 1 9 8 1 )  p rovi ded 
the only theoret i c a l  app r o a ch t o  conceptua l i z i ng ment o r i ng in 
p s ycho l ogy t r a i n i ng p r ograms . The r e l a t i on s h i p s  that develop 
between faculty and s t udent s from forma l and i n f o rmal 
inte ract i on s  in g radua t e  s chool are c r i t i c a l  to p e r s onal and 
pro f e s s ional deve l opment ( O'N e i l  & Wright sman , 1 9 8 1 ) . The 
re s u l ting re l a t i o n s h i p s  va ry widely and s e rve a mul t i tude o f  
needs and purpo s e s . T yp i c a l l y ,  the r e l a t i on s h i p s  beg in when the 
s t udent is a s s igned to the p r o fe s s o r  as an a dv i s e e . O'N e i l  
( 1 9 8 1 )  de c l ared t h i s  r e l a t i onship a s  t h e  i de a l  s i tuat ion for 
ment oring r e l a t i on sh i p s  t o  deve l op . The qua l i t y  of e a r l y  
interact i on s  s e t s  the s t age for t h e  deve l opment o f  a p o s i t ive 
ment oring r e l a t i on s h i p . 
The init i a l  s t age involve s the t a s ks o f  c r i t i ca l  de c i s i on 
and entry . The protege and ment o r  mu s t  det e rmine i f  t he 
pot ent i a l  exi s t s  for an e f fect ive ment oring r e l a t i on s h i p . Though 
the unde r s t anding of t h i s  i n i t i a l  s t age and i t s  t a s ks i s  
admittedly undeve l oped , O'N e i l  and Wright sman ( 1 9 8 1 )  draw on 
s o c i a l  p s ycho l ogy f inding s  r e l a t ed to a t t r a c t i o n  and s o c i a l  
exchange . B o t h  t h e  protege and ment or bring needs t o  the 
r e l a t ionship whi ch can enhance or d i s rupt the f o rma t i o n  o f  the 
mentoring relat i on s h i p . It is crit i ca l  for both to have 
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Phys i c a l  a t t ract i vene s s ,  interpe r s onal competence , 
i nt e l l igence , and humo r a r e  certainly ope rat i on a l  in the ini t i a l  
s t age o f  ment o r i ng r e l a t i onships ( O'Ne i l  & Wright sma n ,  1 9 8 1 ) . 
Re s ea r ch 
Re s e a r ch focused on ment oring r e l a t i on s h i p s  i n  g raduate 
p s ycho l ogy educa t i on is l imi ted . None h a s  focu s e d  spe c i f i c a l l y  
o n  t h e  f o rma t i o n  o f  ment o r i ng re l a t i onship s . 
I n  a s t udy o f  s ch o o l  p s ycho log i s t s  by Swe rdl i k  and Ba rdon 
( 1 9 8 8 )  respondent s reported that mo s t  of t he i r  ment o r i ng 
r e l a t i onships occurred dur i ng graduate s choo l . At kinson et a l . 
( 1 9 9 4 )  examined the ment o r i ng relat ionships o f  ethni c mino r i t y  
p s ycho l og i s t s  a n d  found t h a t  4 9 % o f  t h e  proteg e s  reported 
i n i t i at ing the ment o r i ng r e l a t ionship , 2 1 % reported a s s ignment , 
1 0 %  mut ua l l y  i n i t i a t e d ,  1 0 %  were i n i t i a t e d  b y  the ment o r s , and 
1 0 %  by va r i ous me thods . 
C ronan- H i l l ix et a l . ( 1 9 8 6 )  explored t he ment oring 
r e l a t ionships o f  p s ycho l ogy graduate student s but did not 
speci f i c a l l y  a s k  about the forma t i on of the r e l a t i on s h i p . They 
did a s k  about the protege s rea s ons for choo s i ng the i r  ment o r s . 
Ove r 8 0 %  s ought out t he i r  mentors due t o  s imi l a r  intere s t s ,  4 6 % 
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perce ived the i r  ment o r  a s  a n  i n s p i r ing i n s t ruct o r ,  2 7 %  were 
sought out by the ment o r ,  1 7 %  reported a s s ignment t o  t he i r  
ment o r  a s  a n  a s s i s t ant , and 1 3 %  s a i d  the i r  ment o r  r e c ru i t ed t hem 
into a graduate program . For those p rotege s who s o ught out 
s pe c i f i c  ment or s , the p e r s on a l i t y  o f  the me nt o r ,  not 
int e l l igence , was the p r ime det e rminant of the i r  de s i rabi l i t y . 
C e s a  and Fra s e r  ( 1 9 8 9 )  reported the r e s u l t s  o f  a ment o r i ng 
program at the Unive r s i t y  o f  S outhern C a l i fornia . T h i s program 
provided a fo rum f o r  s tudent s t o  g ive feedba c k  about t he i r  
expe r i ence with facu l t y  a s  ment o r s . The dat a  w a s  c o l l e cted and 
s umma r i z ed for incoming s t udent s t o  use in s e l e ct i ng a ment o r . 
Ove ra l l ,  the program helped s tudent s find ment o r s  and faculty t o  
unde r s t and w h a t  student s were loo king for i n  a ment o r . C e s a  and 
Fra s e r  concl ude d " the nature of a good ment or-protege 
r e l a t ionship depends too much on ma tching t he p e r s onal i t i e s , 
s t yl e s ,  and intere s t s  o f  ment o r s  and proteges f o r  any a s s ignment 
t o  wo r k  e f fective l y" ( p . 1 2 7 ) . 
The theory and r e s e a rch concent rat ing on ment o r i ng in 
� 
graduat e p s ycho l ogy t r a i n i ng p rograms i s  undeve l oped . The theory 
o f fe red by O'N e i l  ( 1 9 8 1 ) , and O'N e i l  and W r igh t sman ( 1 9 8 1 )  i s  
i n t r iguing . I t  i s  comp rehens ive and thought ful , but i t  h a s  not 
l e a d  t o  any r e s ea r ch focu s e d  on mento ring in graduate p s ychology 
t ra ining programs . The r e s e a rch reviewed f a i l e d  t o  exp l i c i t l y  
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exp l o r e  the forma t i on o f  ment oring r e l a t i o n s h i p s  and o f fe red 
only l imi ted i n f o rmat i on on how ment oring r e l a t i on s h i p s  are 
init i a ted . T h i s  i s  s imi l a r  t o  studying ma r r i age wh i l e  igno ring 
dat ing . 
I n  s umma r y ,  the l i t e rature reviewed o f f e r s  a s ign i f i cant l y  
di s j o inted and incomp l e t e  p e r spect ive o n  the f o rma t i on o f  
me nt o r i ng r e l a t i o n s h ip s . Theo r i e s  tend t o  ove r l o o k  formation and 
r e s e a r ch t yp i ca l l y  ignore s i t . Even the theory o f fe red 
concerning mentoring r e l a t i onships in g radua t e  p s ycho l ogy 
t ra i n i ng p rograms does not a c knowledge o r  empha s i z e the c r i t i c a l  
nature o f  forma t i on i n  t he cour s e  o f  a succe s s fu l  ment o r i ng 
r e l a t i on s h i p . 
The next chap t e r  p r e s ent s a mode l for the f o rma t i on o f  
ment o r i ng r e l a t i on s h i p s  i n  graduate p s ychol ogy t ra i n i ng 
p r ograms . I t  i dent i f i e s  ma t e r i a l  for educat ing p r o f e s s o r s  and 
s t udent s about ment o r i ng ,  p a rt i cu l a r l y  forma t i on . It exp l o r e s  
the s imi l a r i t i e s  ment o r i ng relat ionships s h a r e  w i t h  l ove 
r e l a t ionships a s  de s c r ibed by Ste rnberg ( 1 9 8 8 ) . The mode l 
provides e l ement s that w i l l  f a c i l i t ate the s e l e c t i on proce s s . 
Addit i ona l l y  a de s c r ipt i on o f  Re search Ve r t i c a l  Teams ( RVT s ) 
wh i ch ma y be a veh i c l e  for imp l ement ing the model i s  inc luded . 
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CHAPTER 3 
MODEL O F  MENTOR/ PROTEGE RELAT I ONSH I P  FORMAT I ON 
There i s  evidence that g raduate s t udent s i n  p s ych o l ogy a re 
p a rt i c ip a t i ng in ment o r ing r e l a t ionships ( C l a r k ,  Harden , & 
John s o n ,  1 9 9 8 ) . T h i s  l i t e rature review i dent i f i e d  a l a c k  o f  
re s earch on the f o rma t i on o f  t h e s e  ment o r i ng r e l a t i on s h i p s . Thi s 
i s  t rue in s p i t e  o f  the c a l l  from va rious l eade r s  that mentoring 
can and should occur in graduate p s ycho l ogy t r a i n i ng programs 
( E l l i s , 1 9 9 2 ,  Ha rdy , 1 9 9 4 ) . 
Ment oring r e l a t i on s h ip s , which occur dur i ng the f o rma t i ve 
ye a r s  o f  graduate t r a ining ,  a re va luab l e  t o  the individua l s  
involved and the profe s s i on o f  p s ycho l ogy a s  a who l e . P rotege s 
are l i ke l y  t o  bene f i t  the mo st . They are a f f o rded the 
opportun i t y  for p e r s on a l  and profe s s ional deve l opment in ways 
that transcend p r o fe s s o r/ s tudent o r  advi s o r/advi s ee 
r e l a t ionship s . 
P r o fe s s o r s  who do not mentor reported they were i n s u f f i c ient l y  
mot i va ted b y  do ctoral p r ograms t o  d o  s o  ( Bu s ch ,  1 9 8 5 ) . Student s 
reported that they could not f ind suitable ment o r s  o r  that the 
program did not encourage the deve l opment of ment o r i ng 
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r e l a t ionships ( C ronan -H i l l ix e t  a l . ,  1 9 8 6 ) . A way t o  deve l op 
such an atmo s phere i s  t o  imp lement a program t o  educat e 
p ro f e s s o r s  and s tudent s concerning mento r i ng and a s s i s t t hem in 
the s e l e c t i on proce s s . Howeve r ,  i t  i s  inadvi s ab l e  t o  p r e s c ribe 
the nature o f  the men t o r i ng r e l a t i onship . The nature o f  the 
spe c i f i c  ment oring r e l a t i on s h i p  that evo lve s beyond the s e  
f a c i l i t ated cond i t i on s  mu s t  b e  det e rmined by e a ch dyad and each 
s e t  o f  c i r cums tance s .  
A model for the f o rma t i on o f  ment oring re l at i on s h i p s  
invo lving pro f e s s o r s  and s t udent s in graduate p s ycho l ogy 
t r a i ning programs is abs ent . The fo l l owing mode l o f fe r s  
gu i de l ine s  and s ugg e s t i on s  t o  enhance t h e  e s t ab l i s hment o f  
ment oring r e l a t i o n s h ip s . I t  cove r s  t h e  component s o f  ment o r i ng 
incl uding i n forma l ment o r i ng ,  departmental s upport , educa t i on o f  
p a rt i c ipant s , and careful s e l e ct ion . 
Mode l Component s 
I n f o rma l Ment o r i ng ( ve r s u s  Forma l i z e d )  
There i s  ong o i ng debate about the e f fect o f  a t t empt s  t o  
s t ructure mentoring r e l a t i on s h ip s . C r i t i c i sms o f  forma l 
ment oring programs focus on the mat ching o f  ment o r  and protege . 
The concern i s  that s uch r e l a t ionships l a c k  founda t i onal 
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e l ement s and are unl i ke l y  t o  s ucceed . N ame l y ,  forced-matching 
e l imina t e s  the norma l p r o ce s s  o f  incre a s e d  attract i on t o  each 
other and a de s i r e  t o  w o r k  t ogether which o ft e n  deve l op s  between 
a p ro f e s s o r  and s t udent p r i o r  t o  e s t ab l i s h i ng a ment o r i ng 
r e l a t i on s h i p  ( Me r r i am ,  1 9 8 3 ) . Howeve r ,  part i c ipant s in forma l 
p rog rams have demo n s t r a t e d  bene f i t s  f rom the ment o r i ng 
r e l a t i onship , part i c u l a r l y  p s ycho s o c i a l  bene f i t s  ( Chao , Wal z ,  & 
Ga rdne r , 1 9 9 2; Noe , 1 9 8 8 b ) . 
Chao et a l . ( 1 9 9 2 ) o f fered a way to d i s t ingui sh between 
f o rma l and informa l ment o r i ng : 
The d i s t i nction between forma l and informa l ment o r s h i p s  
l i e s  in t h e  f o rma t i on o f  t h e  r e l a t i on s h i p . I n f o rma l 
ment o r s h i p s  a r e  not managed, s t ructure d ,  nor f o rma l l y  
recogni z e d  by t h e  o rgani z a t i on . Tradi t i ona l l y ,  they a re 
spontaneous r e l a t ionships that occur w i t hout external 
involvement from t he o rgani z at i on . I n  cont ra s t , f o rma l 
men t o r s h i p s  a r e  programs that are managed and s anct i oned by 
the o rgan i z at i on . ( p .  6 2 0 )  
T yp i ca l l y ,  forma l ment o r i ng p rograms focus on t he comp l e t i on o f  
de s igna ted t a s ks , a c t i vi t i e s , o r  spe c i f i c  s ki l l  deve l opment 
( Noe , 1 9 8 8 b ) . Howeve r ,  w i t h i n  forma l ment o r i ng p rograms , the 
oppo rtun i t y  for '' c l a s s i c a l" ment oring e x i s t s . Moreove r ,  Hea l y  
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ment o r i ng a s  i n fe r i o r  is a premature conc l u s i on . 
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Howeve r ,  the author i s  not p ropo s ing a f o rma l ment oring 
p r ogram; what i s  s t rong l y  recommended i s  that gradua te 
p s ycho l ogy programs deve l op an atmo sphe re wh ich wi l l  increase 
the l i ke l i ne s s  of the f o rma t i on o f  ment oring r e l a t i onships . Thi s 
might be s t  be de s c r ibed a s  a f a c i l itated ment o r i ng envi ronment . 
Depa rtment Support 
Whether o r  not the program encourage s ment o r i ng appe a r s  t o  
p l a y  a s igni f i cant r o l e  in s uch r e l a t i onships f o rming ( Ph i l l ip s ­
Jone s ,  1 9 8 3 ) . Manda t i ng t h a t  p r o fe s s o r s  s e rve a s  ment o r s  ma y 
exceed the p rogram ' s  p r e rogat i ve , but the p rogram can create 
me chani sms that f a c i l i t a t e  the deve l opment o f  ment oring 
re l a t i onships ( Burke , 1 9 8 4 ) . Programs that cho o s e  t o  encourage 
mentoring re l a t i on s h i p s  " s hould in s t i l l  a c l ima t e  of mutual 
interest and part i c ip a t i o n  w i thout ob l igat i on o r  i n t imi dat i ng 
p a r t i cipat i on" ( Chao et a l . ,  1 9 9 2 ,  p .  6 3 3 ) . Part i c ip a t i o n  mu s t  
b e  volunt ary; p rofe s s o r s  a n d  s t udent s who cho o s e  n o t  t o  
p a r t i cipate mu s t  n o t  f e a r  s anctions or pena l t i e s  ( Bowen , 1 9 8 5; 
Ph i l l ip s-Jone s ,  1 9 8 3 ) . 
Programs wou l d  do we l l  t o  i dent i fy ment oring a s  a goa l . 
H i r i ng o f  facul t y  could i n c l ude exp l o rat i on o f  app l i cant s' 
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b a c kground and h i s t o r y  i n  regard t o  ment o r i ng . Whi l e previous 
expe r i ence p rovi ding ment o r i ng cannot comp l e t e l y  predi ct 
capabi l i t y ,  i t  c e rt a i n l y  att e s t s  t o  s u f f i c i ent mot i vat ion . 
P r ogram s  may a l s o  a t t ract h ighe r caliber s tudent s i f  ment o r ing 
i s  ava i l ab l e  and encouraged . 
There are c o s t s  a s s o c i a t e d  with ment o r i ng . The p rogram must 
a c knowledge the demands on faculty t ime that ment o r i ng requ i r e s  
a n d  avo i d  demanding exce s s ive involvement . P r o f e s s o r s  must be 
able to l im i t  the numbe r  o f  ment oring re lat i on s h i p s  to wh ich 
they comm i t . Fem a l e  and ethnic minority faculty m a y  be in h igher 
demand by fema le and e t hn i c  minority s t udent s . Ethnic minority 
facu l t y  may have the add i t i onal burden of repre s ent ing ethnic 
concerns on numerous commi t t e e s  p l a c ing the i r  t ime ava i l ab i l i t y  
at a prem i um ( At kinson et a l . ,  1 9 9 4 ) . 
The program must a l s o ensure that faculty have adequate 
space t o  meet with protege s .  Re s ource s ,  including comput e r s  and 
l ibrary m a t e r i a l s , are a l s o  important t o  the succe s s  o f  
ment oring . 
Educa t i on 
I t  h a s  been ob s e rved that mentoring i s  l e s s  l i ke l y  t o  occur 
when potent i a l  ment o r s  and proteges a re unaware o f  the bene f i t s  
o f  mentor ing ( Kram , 1 9 8 5 ) . Both ment o r s  and prot eg e s  must 
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b e l i eve they wi l l  bene f i t  t o  a s sure inve s tment o f  energy t o  
promote g rowth i n  the r e l a t i onship ( He a l y  & We l ch e rt , 1 9 9 0 ) . 
Part i c ipant s a l s o  need t o  be aware o f  the negative a spect s o f  
mentoring r e l a t i on s h i p s  ( Ca rden , 1 9 9 0 ) . Promi s e s  o f  spe c i f i c  
bene f i t s  o r  out come s f o r  p a rt i cipa t i on o r  d i s advantage s f o r  no­
part i c ipation should be avo i ded ( Chao et a l . ,  1 9 9 2 ) . 
Programs commi tted t o  ment oring should provide orient a t i on . 
Fa c u l t y  interested in s e rving a s  me nt o r s  should at tend a s e r i e s  
o f  s e s s i ons that pre s ent t h e  program ' s  goa l s  and p rovide 
r e l evant i n fo rmat i on ( Al l eman et a l . ,  1 9 8 4 ) . I n comi ng s t udent s 
should a l s o be invi ted t o  att end orientat i on s e s s i on s  de s igne d 
t o  introduce t hem t o  the program ' s  opportun i t i e s  f o r  ment oring . 
Be fore exp l o r i ng the speci f i c  i s sues p e r t a i n i ng t o  the 
educa t i on of p r o fe s s o r s  and student s separa t e l y ,  I wi l l  
s umma r i z e  those e l ement s o f  ment oring educat i on that s hould 
app l y  t o  bot h . The s e  i n c l ude de fining ment o r i ng ,  inte rpe r s onal 
att ract i o n ,  s e l f-awarene s s ,  advi s o r s  and ment o r i ng ,  cros s-gender 
re l a t i on s h ip s , init iat i on s t age , and prob l ems and changes in 
me nt o r i ng re l a t i on s h ip s . 
Mat e r i a l  for P r o fe s s o r s  and Student s 
Defining ment o r i ng . As ob s e rve d in Chap t e r  1 ,  a de f i n i t ion 
of ment o r i ng is e l u s i ve . Howeve r ,  i t  is p robab l y  l e s s  important 
f o r  the program to def ine the t e rm o r  relat ions h i p , than i t  i s  
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f o r  t h e  parti cipant s . Ment o r i ng i s  fo remo st a r e l a t i on s h i p , 
howeve r ,  i t  i s  unc l e a r  how intense and int imat e  ment oring 
r e l a t ionships need t o  be ( Bowe n ,  1 9 8 6 ) . Exp e c t at i on s  o f  the 
r o l e s  and funct i on s  in e a ch r e l a t i onship are negot i ab l e  
requ i r ing part i c ipants t o  explore the i r  needs a n d  s ki l l s  
( Monaghan & Lunt , 1 9 9 2; O 'N e i l  & Wright sman , 1 9 8 1 ) . I f  the 
p a rt i c ipant s col l aborate t o  engage in det e rmi n i ng what each i s  
expected t o  cont r ibute , a p o s i t ive outcome i s  mo re l i ke l y . 
Advi s o r s  and mentoring . Many programs a s s ign an a cademi c 
adv i s o r  t o  incomi ng s t udent s . Advi s o r s  ma y become ment o r s  
( O 'Ne i l ,  1 9 8 1 ) , howeve r ,  t h e s e  two r o l e s  are n o t  s ynonymous 
p r ima r i l y  becau s e  the l a t t e r  invo lve s a p e r s on a l  r e l a t i on ship 
( Ha rdy,  1 9 9 4 ) . The f o rme r i s  mo re l i ke l y  t o  me et the criteria o f  
guide o r  po s s ib l y  spons o r  ( Bushardt e t  a l . ,  1 9 9 1 ) . For a 
ment o r i ng r e l a t i on s h i p  t o  be formed out o f  the a dvi s i ng 
r e l a t i on s h i p ,  i t  i s  imp o r t ant for both p a rt i c ip ant s t o  
expl i c i t l y  a c know l e dge the evolut i on . 
B e s ides having an adv i s o r  who a l s o  s e rve s a s  a mento r ,  
s t udent s are a l s o  l i ke l y  t o  have the profe s s o r  a s  a cour s e  
i n s t ruct o r . P r o fe s s o r s  a n d  s tudent s ma y a l s o  e ncount e r  each 
other in other a rena s : commi t t e e s , o rgani z a t i on s , church , and 
so forth . Wh i l e  mo s t  of the relat ionships that occur in t h e s e  
other sett ing s  w i l l  not r e s u l t  in ethical v i o l a t i on s , i t  i s  
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imp o rt ant f o r  p r o f e s s o r s  and s t udent s t o  unde r s tand dua l , o r  
mu l t iple , r e l a t i o n s h ip s , and p a rt i cu l a r l y  the po s s ib i l i t y  o f  
exp l o i t at ion ( B i agg i o  e t  a l . ,  1 9 9 7 ) . The r i s k  ma y s e em innocuous 
because i t  fa l l s  in a gray area; " t hey are the s ub t l e  but 
l i t t l e - d i s cu s s ed eve ryday expe r i ences of facu l t y  and s tudent s ,  
and they probab l y  a c count f o r  the ma j or i t y  o f  p roblema t i c  
faculty/ s t udent r e l a t i o n s h i p s  ( B i agg i o  et a l . ,  p .  1 8 5 ) . The be s t  
w a y  t o  avo i d  exp l o i t at i on i s  t o  ma intain f r e quent communication 
that direct l y  addre s s e s  a spect s o f  the ment o r i ng r e l a t i on s h i p  
wh i ch ma y be exp l o i t i ve . 
At t ract i on . I nt e rpe r s onal attract i on wa s eva luated in the 
previous chapt e r . Seve r a l  principles are app l i cable toeducat ing 
pro f e s s o r s  and s t udent s regarding the forma t i o n s  o f  ment o r i ng 
r e l a t i onships . C e r t a i n l y  p r o fe s s ors and s t udent s could bene f i t  
from an int roduc t i o n , o r  re int roduct ion , t o  the phys i c a l  
att ract ivene s s  b i a s . Both are s u s cept ible t o  incorrect l y  
a t t r ibut ing cert a i n  qua l i t i e s  and abi l i t i e s  b a s ed on appea rance 
a l one . Shar ing a few value s or a t t i tude s may a l s o  indicate 
potent i a l  promi s e  o f  a s u c ce s s ful ment o r i ng r e l a t i on s h i p . 
Howeve r ,  i n i t i a l  imp re s s i on s , whatever t he i r  b a s i s , need t o  be 
mo re thorough l y  t e s t e d  be f o re any de c i s i on s  t o  f o rm a ment o r i ng 
r e l a t i on s h i p  a r e  made . P r o f e s s o r s  and s tudent s need nume rous 
opportun i t i e s  for interact ion in a va r i e t y  of s i tuat i on s  t o  
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expand the i r  unde r s t anding o f  the othe r . I de a l l y  the s e  
interact i on s  wou l d  a l l ow occa s i on f o r  s ome exchange and s e l f­
d i s c l o sure , wh ich p l a ys a role in int imac y  and r e l a t i on s h i p  
deve l opment . 
I nt e rpe r s onal att ract i on principles should be p r e s ented a s  
norma l and na tural a spect s o f  inte rpe r s onal interact i on . 
Howeve r ,  p e r s onal needs and cultural norms ma y i n f l uence 
expre s s i on of the s e  p r i n c i p l e s . Thus , s exua l i t y ,  dependency, and 
ma nipu l a t i o n ,  t o  name a few , can e a s i l y  charact e r i z e  negat ive 
component s of a t t r a ct i on . 
S e l f-awarene s s . Baum ( 1 9 9 2 ) h a s  s ugge s t e d  that succe s s ful 
ment o r i ng r e l a t i on s h i p s  rest on the ma tur i t y  of the 
p a r t i c i pant s . C on t r i but i ng t o  maturity is s e l f - awarene s s  ( Kram, 
1 9 8 5 ) . O ' Ne i l  and Wr ight sman ( 1 9 8 1 )  s t ated " p robab l y ,  each 
person ' s  s e l f - know l e dge and p e r s onal re f l e ct i on wi l l  p rovide the 
best in forma t i o n  about how the other pe r s on ' s  p e r s ona l i ty wi l l  
a f fe ct the ment o r i ng dynami c s" ( p . 2 0 4 ) . P r ograms ma y wi s h  t o  
evaluate p a r t i cipant s' cap a c i t y  for s e l f - awarene s s  and s e l f ­
r e f l e c t i o n ,  po s s ib l y  in g rowth groups o r  other s imi l a r  
a c t i vi t i e s . S emina r s , o r  other educative fo rums , could 
cont r ibute t o  increa s e d  s e l f - awarene s s ,  unde r s t anding o f  
r e l a t ionship dynami c s , and s ki l l s  i n  buil ding and ma intain ing 
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C ro s s -gende r ment o r ing . C ro s s -gender ment o r i ng 
r e l a t ionships a re potent i a l l y  problema t i c . Gi lbert and Ro s sman 
( 1 9 9 2 ) s t ated that it i s  important to ident i fy pot ent i a l  
d i f f e rences i n  t h e  ways ma l e s  and fema l e s  mentor and t h e  needs 
o f  ma l e  and fema l e  protege s .  I nt e ra c t i ng in ways t hat are 
s t e reotyp i c  and s e x i s t  w i l l  damage the r e l a t i on s h i p  ( Noe , 
1 9 8 8 a ) . I n  addi t i on ,  ment o r s  and protege s would be we l l  s e rved 
to be aware of and a c knowledge the inf luence o f  p a s t  or p r e s ent 
parent a l , s up e rvi s o r y ,  or l ove relat ionships on t he i r  ment o r i ng 
r e l a t i onships ( O ' Ne i l  & W r ightsma n ,  1 9 8 1 ) . 
T r u s t  in ment o r i ng r e l a t ions h ips . E a r l y  in t he a cademi c 
r e l a t i on s h i p  there i s  l i t t l e  ba s i s  for t ru s t  between profe s s o r s  
a n d  s t udent s .  E a c h  mus t  demonst rate t o  t h e  o t h e r  v a l u e s  o f  
re spect , hone s t y ,  a nd de dicat ion t o  learning a n d  p e r s on a l  
g rowth . Fa i l ure t o  exhib i t  t he s e  att i tude s a n d  va lue s i n  
behav i o r  wi l l  impede t h e  f o rmation o f  a ment o r i ng r e l a t ionship . 
L i ke other c l o s e  r e l a t i on s h ip s , ment o r i ng r e l a t ionships 
requ i re a h igh deg ree o f  t ru s t . T ru s t  i s  an e l ement o f  int ima cy 
whi ch is founded on the mut ua l ,  reciproca l , s h a r i ng o f  p e r s on a l  
thought s ,  fe e l i ng s ,  a n d  expe r i ence s .  
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Ment o r s  and p r oteg e s  mus t  t ru s t  that e a ch h a s  the be s t  
intere s t  o f  the othe r at heart , and ment o r s  and proteges 
mu s t  act in a manner that embodi e s  this t rus t . Thi s 
invo lve s  r e l inqu i s h ing the need or de s i re t o  cont r o l  o r  
manipulate each o t h e r  f o r  p e r s onal gain . I t  invo lves being 
able t o  be t ruthful with one another and not p l a c e  
i nappropr i a t e  o r  unreal i s t i c  expect a t i o n s  o r  bounda r i e s  
upon each other o r  t h e  r e l a t i onship . I t  i s  import ant t o  
remember t h a t  t r u s t  grows a s  the r e l a t i on s h i p  grows , and , 
i f  unde rmi ned , the s p i r i t  o f  the r e l a t i on s h i p  can be 
bro ken . ( Ha rdy , 1 9 9 4 , p .  2 0 2 ) 
P rob l ems and change s . Mentoring re l a t i on s h ip s ,  l i ke l ove 
r e l a t i on s h ip s ,  a l s o expe r i ence t rava i l  and change ove r t ime . I n  
fact , the re l a t i on s h i p  mu s t  change ( O 'Ne i l  & Wright sma n ,  1 9 8 1 ) . 
At s ome point the s t udent w i l l  become a pee r . As f o r  p rob l ems 
that a r i s e ,  ment o r s  and p roteges mu s t  ant i c ipate unfu l f i l led 
expectat i on s , j e a l ous y ,  and mi s c ommun i cation ( Newby & He i de , 
1 9 9 2 ) . S ome ment o r s  a nd proteges have a l s o  exp e r i enced prob l ems 
in other relat ionships due to their p a r t i c i p a t i o n  in a ment oring 
r e l a t i onship ( Bowen , 1 9 8 5 ) . The key to e f fectively addre s s i ng 
the s e  i s  to a c t i ve l y  mon i t o r  t he i r  exi s tence and communicate i n  
a n  open and non - j udgmen t a l  manner ( Ce s a  & Fra s e r , 1 9 8 9 ) . 
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I ni t i a t i on pha s e . After profe s s ors and s t udent s agree t o  
f o rm ment oring r e l a t i on s h i p s ,  t h e  w o r k  beg in s . A p o s i t ive 
ment oring r e l a t i on s h i p  i s  de t e rmined only in part by the in i t i a l  
cho i c e  ( Ce s a  & Fra s e r ,  1 9 8 9 ) . I t  i s  during t h i s  pha s e  o f  the 
r e l a t ionship that the c r i t i ca l  foundation of the r e l a t i onship i s  
e s t ab l i s hed ( Newby & H e i de , 1 9 9 2 ) . 
Ment o r s  and proteg e s  mu s t  co l l aborative l y  a s s e s s  the 
proteges needs and goa l s  ( Z e y ,  1 9 8 8 )  and deve l op a l e a rning p l an 
( Lawri e ,  1 9 8 7 ) . Ment o r s  and proteges mu s t  a l s o  " d i s cu s s  role 
de f i n i t ions and fun c t i o n s  i n  o rde r t o  e s tabl i s h  the purp o s e s  and 
t o  i dent i fy the dimens i on s  of the i r  relat i on s h ip" ( O ' Ne i l  & 
Wr ight sma n ,  1 9 8 1 ,  p .  2 0 1 ) . Ment ors and proteges mu s t  a l s o  
addr e s s  f e a r s  and concerns about committ ing t o  a ment o r i ng 
r e l a t ionship ( Newby & He i de , 1 9 9 2 ) . After comp l et i ng t he s e  t a s ks 
the part i c ipant s can create a ment oring cont ract that de l ineat e s  
the purpo s e  and goa l s ,  r o l e s  and funct ions , and p a r ame t e r s  o f  
t h e  r e l a t i onship . 
Ment o r s  and proteg e s  mu s t  unde r s tand that the r e l a t ionship 
is not p e rmanent , and that they can termi nate i t  at any t ime 
with no r i s k  o f  negat ive consequence s ( Z e y ,  1 9 8 5 ) . An 
incompatible match i s  de a l t  with best dur i ng t h i s  phase ( Newby & 
He ide , 1 9 9 2 ) . A review o f  the reasons and contr ibut ing factors 
could bene f i t  both part i c ipant s and is  recommende d .  
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P ro f e s s o r s  and s tuden t s  ma y bene f i t  from reading the 
det a i l ed d e s c r i p t i o n s  of t he subs equent s t age s/pha s e s  o f  
ment o r ing i dent i fi e d  b y  Kram ( 1 9 8 3 )  and Phi l l ip s - Jone s ( 1 9 8 2 ) . 
At the l e a s t  a b r i e f  de s c r iption ma y be helpful . Both Kram and 
Phi l l ip s - Jone s i dent i f i e d  mu l t iple steps in the r e l a t i onships o f  
the p a r t i cipant s i n  t he i r  s t udi e s . 
Ph i l l ip s - Jones ( 1 9 8 2 ) p roposed a f i ve - s t age mode l . She 
re f e r red t o  t ime p r i o r  t o  the actual f o rma t i on of the 
r e l a t i onship a s  " in i t i a t i on" but de s cr ibed i t  as "prepatory 
behavi o r . "  The f i r s t  s t age is mut ual attract i on that is f o l l owed 
by a s t age of deve l opment . In the t h i rd s t age , the p rotege 
be come s di s i l lu s i oned with the ment o r  eventua l l y  r e s u l t i ng in a 
p a r t i ng .  Fina l l y ,  the r e l a t i onship exp e r i ence s a t rans f o rmation 
into a col l eg i a l  r e l a t i on s h i p  o r  friendship . 
Kram's ( 1 9 8 3 ) model ha s only four pha s e s  t hough they a re 
s imi l a r  t o  Phi l l ip s - Jone s . Aft e r  initiat ing the r e l a t i on s hip , 
the part i c ipants cult ivate i t . I nevi t ab l y  there i s  a s eparation 
when the t a s k s  o f  the r e l a t i onship have been a ccomp l i shed . Then 
the p a r t i c ipant s st rugg l e  to rede fine the re l a t i on s h i p . 
From t h i s  i t  i s  c l e a r  that the re l a t i on s h i p , i f  h e a l thy , 
must change ove r t ime . As i t  change s ,  the degree o f  di f fe rence 
between the mentor and p r o t ege decrea s e s . The s tudent progre s s e s  
t o  p e e r  and c o l l eague . I t  ma y r e s u l t  i n  the end o f  t h e  ment oring 
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r e l a t ionship , but i t  doe s not have t o  end the r e l a t i on s h i p . 
Ment o r s  and proteges mu s t  ant i c ipate and prepare f o r  t h i s  s o  
that a s  the ment o r ing r e l a t i on s h ip change s the p a r t i c i pant s can 
change the i r  expe c t a t i o n s  and funct i ons . 
Ma t e r i a l  for Profe s s o r s  
Potent i a l  bene f i t s . Be f o re profe s s o r s  agree t o  s e rve a s  
ment o r s , i t  i s  c r i t i c a l  that they unde r s t and what ment o r ing i s  
and what the graduat e  program expe ct s mento r i ng t o  p rovide 
s t udent s .  Profe s s o r s  can bene f i t  f rom s e rving a s  a ment o r . They 
can advance t he i r  r e s e a rch a genda s by t apping into s tudent s ' 
creativity and energy ( At ki n s on et a l . ,  1 9 9 4 ) . P r o f e s s o r s  can 
a l s o  enj oy the s at i s fact i on of cont r ibut ing to the p e r s onal and 
p r o f e s s i onal deve l opment of s t udents ( At ki n s on e t  a l . ,  1 9 9 4 ;  
Bu s c h ,  1 9 8 5 ) . E f fe ct i ve ment o r s  can a l s o  expect t he i r  
reput a t i on s  t o  b e  b o l s t e red (At kinson e t  a l . ,  1 9 9 4 ) . 
Prog ram expe ct a t i on s . What i s  the p rogram expect ing o f  
p ro f e s s o r s  ment o r ing s t udent s ?  The prima ry exp e c t a t i on o f  
p ro f e s s o r s  i s  that they a r e  w i l l ing to share a ccumu l ated 
knowl edge and exp e r i ence w i t h  another that i s  l e s s  knowledgeable 
and exp e r ienced ( Bo l ton , 1 9 8 0 ) . Profe s s o r s  who p a r t i c i pate are 
expected t o  cont r ibute t o  the prepa rat ion o f  s t udent s t o  me et 
the demands of working i n  the f i e l d of p s ycho l ogy and , po s s ib l y ,  
in l i fe . P r o fe s s o r s  w i l l  be requi red t o  s pend t ime w i t h  s t udent s 
Ment oring 
7 0  
on a regu l a r  ba s i s ,  t o  h e l p  s t udent s i dent i fy p e r s onal and 
p r o fe s s i ona l  goa l s , and to fa c i l i t ate the l ea rn i ng of c l i n i c a l  
a n d  re s e a rch s ki l l s . The program expe ct s t o  be able t o  i dent i fy 
t h e s e  cont r ibut i on s  dur i ng and a f t e r  student s' enrol lment . 
T ime commi tment . Ment oring i s  demandi ng . M o s t  pro fe s s or s' 
t ime i s  at a premi um ,  but t ime spent with proteges i s  c r i t i c a l  
t o  t h e  succe s s  o f  t h e  r e l a t ionship and t h e  s tudent ( Bu s c h ,  1 9 8 5; 
Noe , 1 9 8 8 b; O ' Ne i l  & Wri ght sma n ,  1 9 8 1 ) . Minima l l y ,  wee kly 
cont a ct is  p r e f e rable ( Noe , 1 9 8 8 b ) ;  howeve r ,  t h i s  may include 
exchanging e -ma i l  or cha t t ing ove r a cup of c o f fe e . The 
inte ract i on need not be f o rma l and/or t a s k  focu s e d  to be 
rewarding . Without adequa t e  contact the r e l a t i on s h i p  can 
" unrave l and cea s e  being help ful" ( Z e y ,  1 9 8 5 ,  p .  5 5 ) . 
S t udent needs . S ome s t udent s may demons t rate exce s s ive 
dependency ( Busch , 1 9 8 5; Meh lman & G l i c kauf-Hughe s ,  1 9 9 4 ) and 
p r o f e s s o rs should encourage autonomy ( Br own & Krage r ,  1 9 8 5 ) . 
S ome s tudent s de s i re s u r rogate parent s ( Ha rdca s t l e , 1 9 8 8 ) . 
S t udent s may a l s o  l o o k  f o r  ment ors to bol s t e r  l a gging confidence 
and s e l f - e s t e em .  Having s eve ral proteges a t  a t ime l ends i t s e l f  
t o  j e a l ou s y  and compe t i t i on that ment ors wi l l  need t o  mon i t o r  
a n d  openly addre s s  when nece s s a r y . 
Most s t udent s wi l l  be able t o  ident i fy p r o fe s s i ona l goa l s  
that ment o r s  can a s s i s t i n  a t t a ining . St udent s may de s i re a 
, _  
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p r of e s s or-mentor who can a s s i s t in creat i ng a netwo r k  o r  helping 
deve lop s ki l l s  in r e s e a rch , pub l i ca t i on , o r  p r e s entation . 
Student s a l s o  may "us e "  the ment o r  in the deve l opment o f  
p e r s onal ethi c s  and p r o fe s s i onal va lues ( At k i n s on et a l . ,  1 9 9 1; 
Ki t chene r , 1 9 9 2 ) . 
E l i t i sm .  P r o fe s s o r s  may s t rugg l e  with de c i d i ng wh i ch 
s t udent s they want t o  ment o r . Ment oring h a s  been charact e r i zed 
as e l i t i s t . Even in programs wh ere advi s o r s  s e rve a s  mento r s ,  
ment o r s  tend t o  p rovi de mo re ment oring t o  s t udent s with h ighe r 
potent i a l  ( Gr e en & Baue r , 1 9 9 5 ) . Unden i ab l y ,  s t udent s with 
pot ent i a l  and i n i t i a t i ve a r e  e a s i e r  to wor k  w i t h; howeve r ,  i t  
ma y b e  uneth i ca l ,  o r  at l e a s t  s omewhat unfa i r ,  t o  l imit 
ment oring to s tudent s de f i c i ent in the s e ,  or any othe r , 
de s i rable qua l i t i e s . 
Eth i c s . Kit chene r ' s  ( 1 9 9 2 ) cha l l enge t o  p r o fe s s o r s  t o  
mode l e t h i c a l  behavior a s  we l l  a s  t e a c h  e t h i c s  i s  p a rt o f  
ment oring ( c f .  B rown & Krage r ,  1 9 8 5 ) . P r o f e s s o r s  h ave p r ima ry 
r e s p on s ibi l i t y  f o r  mon i t o r i ng potent i a l  ethical vi o l a t i on s  in 
the ment oring r e l a t i o n s h i p  and mus t  l ead in working t o  avo i d  o r  
r e s o l ve e t h i c a l  prob l ems in ment oring ( B i aggi o  et a l . ,  1 9 9 7 ) . 
S imi l a r i t y  with othe r r e l a t i onships . Ment o r i ng 
r e l a t ionships have been comp a red t o  other t yp e s  o f  
r e l a t i on s h i p s . Levinson e t  a l . ,  ( 1 9 7 8 )  ident i f i e d  p a ra l l e l s  
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between ment o r i ng and p a rent/ch i l d  and ma t i ng/l ove 
r e l a t i on s h ip s . They were mor e  comfortable w i t h  the l ove 
r e l a t i onship p a ra l l e l , s t at i ng " the ment o r  is not a parent o r  
c r ypto-parent" ( p . 9 9 ) . Howeve r ,  t h e y  did a c knowledge t h a t  t h e  
ment o r  embodi e s  a comb in a t i o n  o f  parent a n d  pe e r , a nd mu s t  not 
empha s i z e one over the othe r . The de s i re of s tudent s t o  have 
me nt oring r e l a t i on s h i p s  w i t h  p ro f e s s or s  i s  l i ke l y  t o  p r ovide 
s t udent s with a hoped f o r  oppo rtunity to engage i n  a corrective 
int e rp e r s onal r e l a t i on s h i p  ( Meh lman & G l i c ka u f-Hugh e s , 1 9 9 4 ) . 
Howeve r ,  one s ign i f i cant di f fe rence between ment o r i ng 
r e l a t ionships and ch i l d/pa rent relat i on s h ip s i s  that parent s do 
not t yp i c a l l y  cho o s e  t he i r  ch i l dren and vice ve r s a . 
P robab l y  due t o  the int ima cy o f  ment oring r e l a t ionship s ,  
s eve r a l  autho r s  have di s cu s s e d  the s imi l a r i t i e s  between 
ment o r i ng and l ove r e l a t i on s h i p s  ( Baum, 1 9 92; Kram, 1 9 8 5; O 'N e i l  
& Wright sma n ,  1 9 8 1; Phi l l ips-Jone s ,  1 9 8 2 ) . Phi l l ip s - Jones 
l i kened the s t age , in ment o r i ng re l a t i onship s ,  of Mut ual 
Admi r a t i on t o  f a l l i ng i n  l ove . Baum ( 1 9 9 2 ) reported that 
protege s " exp l i c i t l y  and imp l i c i  tly ... speak of fee l i ng int ima t e l y ,  
i nt en s e l y  in l ove with a p e r fect ment o r" ( p . 2 3 0 ) . T h e  emo t i onal 
component o f  ment o r i ng r e l a t i onships is unavo i dab l e  even for the 
mo s t  i n s t rument a l  of ment o r s  ( Baum ) . The intima c y ,  emot ional 
!-'r i·::; 
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c l o sene s s ,  o f  ment o ring r e l a t ionships can be invi t i n g  but could 
a l s o be con s i de red potent i a l l y  threatening if mi s interpret ed . 
S t e rnberg' s  T r i angu l a r  Theory o f  Love . B a s e d  on the 
a t t r ibut ion of s imi l a r i t y  between mentoring a nd l ove 
r e l a t i o n s h ip s , it ma y be h e l p ful to exp l o r e  S t e rnbe r g ' s  ( 1 9 8 6 ,  
1 9 8 8 )  t r i angu l a r  theory o f  l ove . Based on h i s  p r evious re s earch 
( S te rnberg & B a rne s ,  1 9 8 5; S t e rnberg & Gra j e k ,  1 9 8 4 )  S t e rnberg 
( 1 9 8 6 ,  1 9 8 8 )  i dent i f ied three component s i n  l ove r e l a t i on s h i p s  
that appe a r  to p l a y  r o l e s  ove r a n d  above other a t t r ibut e s . The 
three component s are i dent i f i ed a s  int ima c y ,  p a s s i on ,  and 
de c i s i on/commitment . 
" The int ima cy component r e f e r s  t o  fe e l ings o f  c l o s ene s s , 
conne ctedne s s ,  and bondedn e s s  in l oving r e l a t i on s h i p s " 
( S t e rnbe rg , 1 9 8 6 ) . I nt ima cy p robab l y  begins and i s  ma inta ined by 
s e l f - d i s c l o s ure ( S t e rnbe rg , 1 9 8 8 ) . I n t ima cy is vital t o  the 
hea l t h  o f  the r e l a t i on s h i p  but i t  can a l s o  threa ten the 
viabi l i t y . Peop l e  have va rying needs for c l o s ene s s  o r  d i s tance 
in interpe r s on a l  r e l a t i o n s h i p s  that int ima c y  i n t e ract s with 
( S t e rnbe r g ,  1 9 8 8 ) . " Re l a t i onships work beca u s e  of a bal ance 
between int ima cy and independence , and can fa i l  when the ba lance 
t i p s  too far one way o r  the othe r "  ( S te rnbe rg , 1 9 8 8 ,  p .  2 9 ) . The 
s e a r ch for this ba l ance is e l u s ive . 
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" Pa s s i on i s  l a rge l y  the expres s i on o f  de s i re s  and needs­
s uch a s  for s e l f - e s t e em ,  nurturance , a f f i l i a t i on , dominance , 
s ubmi s s i on , and s exua l  ful f i l lment" ( S t e rnberg , 1 9 8 8 ,  p .  4 2 ) . 
Pa s s ion invo l ve s mot i va t i on and a rousal ( S t e rnberg , 1 9 8 6 ) . The 
expre s s i on of de s i re s  and needs is through p s ycho l og i c a l  and 
phys i o l og i c a l  arou s a l  ( S t e rnberg ,  1 9 8 6 ) . P a s s i on tends to 
i nt e ract s t rong l y  with int ima cy ( S t ernbe rg , 1 9 8 6 ,  1 9 8 8 ) . 
I n  c l o s e  re l a t i on s h i p s ,  commi tment i s  what keeps dyads 
t ogether ( S t e rnbe rg , 1 9 8 8 ) . The dec i s i on/commi tment component 
h a s  short - t e rm and l ong- t e rm a spect s . I n  the s h o r t - t e rm i t  
r e f e r s  t o  t h e  de c i s i on t o  l ove s ome one e l s e ,  wh i l e  i n  t h e  l ong­
t e rm i t  r e f e r s  t o  the commi tment to ma intain that l ove 
( S t e rnbe rg ,  1 9 8 6 ,  1 9 8 8 ) . I t  i s  p r ima r i l y  a cogn i t i ve de c i s i on 
( S t e rnberg , 1 9 8 6 ) . I ndividua l s  commi tted t o  s ome t h i ng a r e  
expected t o  ma i n t a i n  that commi tment unt i l  t h e  goal i s  atta ined 
( S t e rnberg , 1 9 8 8 ) . 
S t e rnbe rg ( 1 9 8 6 ,  1 9 8 8 )  deve l oped taxonomy o f  kinds o f  l ove 
b a s e d  on the p r e s ence o f  the va rious comp onent s .  Ment o r ing 
r e l a t i on s h i p s  a r e  l i ke l y  charact e r i z ed a s  having high e r  leve l s  
o f  int ima c y ,  l i t t l e  t o  n o  p a s s i on ,  and mode rate leve l s  o f  
commitment . Within S t e rnbe rg ' s  taxonomy , ment o r i ng relat i onships 
could be l abeled " l i k i ng" o r  " companionate l ove . "  L i king 
invo lve s  emot i ona l c l o s ene s s  and f r i endship and i s  used in a 
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non- t r ivial s e n s e  ( St e rnbe rg , 1 9 8 6 ) . Companionate l ove i s  
" e s sent i a l l y  a l ong - t e rm ,  commi tted f ri endship" s imi l a r  t o  
ma r r i age s i n  whi ch the p a s s i on has faded ( S te rnbe rg , 1 9 8 6 ) . 
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Ste rnberg ( 1 9 8 6 ,  1 9 8 8 )  i dent i f ied cou r s e s  f o r  the three 
component s a s  a funct i on of the duration o f  the r e l a t ionship . I n  
succe s s ful re lat i o n s h ip s , int imacy tends t o  i n c re a s e  a s  the 
r e l a t i onships cont inues t hough t he b readth of s e l f-di s cl o s ure 
ma y de crea s e  as fami l i a r i t y  increas e s . P a s s i on t e nds t o  p e a k  
e a r l y  a n d  t hen t ap e r  t o  a s emi - s tab le leve l . C ommi tment tends t o  
depend o n  the succe s s  o f  t he r e l a t i onship ove r t ime . I t  
incre a s e s  t o  the p o i nt o f  de c i s i on and then p l a t e a u s  a s  l ong a s  
t he r e l a t i on s h i p  i s  s a t i s factory , a term that c a n  be broadly 
de f i ned . Cert a i n l y ,  the three component s are on a cont i nuum 
me aning the l ove expe r i enced in the r e l a t i o n s h i p  wi l l  vary 
a c c o rding t o  the leve l s  of the three component s ( S t e rnbe rg , 
1 9 8 6 )  . 
I t  i s  import ant t o  unde r s tand that each r e l a t i on s h i p  
actua l l y  invo lve s at l e a s t  f o u r  t r i angl e s . Each p e r s on b r ing s  a 
t r i a ngl e  rep r e s ent ing t he i de a l  relat i onship a s  w e l l  a s  a 
t r i ang l e  repre s ent i ng the actual exp e r i ence o f  the r e l a t ionship . 
When the real and ideal f o r  each per s on are c l o s e l y  mat ched the 
person is more s a t i s f i ed w i t h  the r e l a t i on s h i p  ( S t e rnbe rg ,  1 9 8 6 ,  
1 9 8 8 ) . The mi sma t che s can include unde rinvo lvement , 
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ove r i nvol vement , and m i s i nvolvement . Al s o ,  the matches can range 
f r om perfect l y  mat ched t o  s eve r e l y  m i smat ched . 
S t e rnberg ' s  t r i angul a r  theory o f  l ove i s  a pp l i cable t o  
ment o r i ng r e l a t i on s h ip s . I n  a l l  c l o s e  re l a t i on s h ip s , intimacy i s  
a c r i t i ca l  component and i t s  abs ence can ce r t a i n l y  be t a ken t o  
ra i s e  doubt s about the c l o sene s s  o f  t h e  re l a t i on s h i p . W i t h i n  
ment oring r e l a t i on s h i p s  p a s s i on may orig i nate in the exp e r i ence 
of i n t imacy ( Baum ,  1 9 9 2 ) , and ment o r s  and proteg e s  should 
monitor their needs , mot i vat ions , and arou s a l  leve l , 
part i cu l a r l y  in c ro s s -gender relat ionships ( Kram , 1 9 8 5 ) . 
C omm i tment i n  ment o r i ng r e l a t i onships wi l l  l i ke l y  va ry depending 
on the part i c ipan t s  and the s i t uat i on . Some p ro f e s s o r s  and 
s t ude nt s wi l l  deve l op l ong-term re lat i on s h i p s  t hat ext end beyond 
the s t udent s' enrol lment in the p rogram . Other m ent o r i ng 
r e l a t i on s h ip s , wh i c h  m a y  be characteri z ed a s  prima r i l y  
i n s t rument a l ,  m a y  have l ow e r  leve l s  o f  intimacy and/ o r  
comm i tment . 
For p r o fe s s o r s , ment o r i ng can be both rewa rding and 
demanding . The w i l l ingne s s  to p rovide ment o r i ng to s t udent s 
exemp l i f i e s  the a cadem i c i a n s' comm i tment t o  inve s t  i n  the l i ve s 
o f  t om o rrow ' s  leade r s . P rograms would do we l l  t o  l o o k  f o r  ways 
t o  rewa rd t h i s  wi l l ingne s s . 
Ma t e r i a l  for S tudent s 
Que s t i on s  t o  con s i de r . 
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P r i o r  t o  engaging i n  a ment oring 
r e l at i on s h i p , Newby and H e i de ( 1 9 9 2 ) sugge s t e d  p o t ent i a l  
proteges de t e rmine t he p r a c t i cab l e  value o f  a ment o r ing 
r e l a t i on s h i p . Pos s i b l e  que s t i on s  include the f o l l ow i ng : Why do 
I need a ment o r ?  How can a ment o r  fac i l i t a t e  the l e a rn i ng 
p r o ce s s ?  What are the pot ent i a l  bene f i t s  w i t h  a ment o r ?  What are 
the po s s ible r e s u l t s  i f  I choo s e  not have a ment o r ?  B y  
cons ider ing the s e  a n d  r e l a t e d  que s t ions , t h e  s t udent s c a n  better 
gauge the i r  commi tment t o  p a rt i cipat ing in a mentoring 
r e l a t i onship . 
Purpo s e . That s t udent s can bene f i t  f r om having a ment o r  i s  
c l e a r . The opportun i t y  t o  work with knowl edgeab l e  and 
expe r i enced pro fe s s o r s  w i l l  l i ke l y  result in p e r s on a l  and 
p ro f e s s ional deve l opment ( At kinson et a l . ,  1 9 9 1; Bu s ch ,  1 9 8 5 ) . 
Bene f i t s . S t udent s s t and to gain the mo s t  f r om mentori ng . 
Howeve r ,  many s t udent s a r e  unaware o f  the bene f i t s  that 
ment o r i ng has t o  o f fer them . Tho s e  who are awa re ma y l a c k  
i n f o rma t i on and unde r s t anding about how to deve l op and ma intain 
ment oring r e l a t i on s h i p s . S t udent s need informa t i on about the 
purp o s e  of ment oring and the r o l e s  and funct i o n s  they are 
exp e cted t o  p e r f o rm ( Newby & Heide , 1 9 9 2 ) . 
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Potent i a l  p roblems . Not eve ry mentoring r e l a t i on s h i p  h a s  a 
s ucce s s ful out come ( Kram, 1 9 8 5 ) . Unfortunat e l y ,  unsucce s s ful 
r e l a t ionships have not been adequa t e l y  exami ned t o  provide 
i n f o rma t i on on how t o  avo i d  them or int e rvene when nece s s a r y . 
Potent i a l  problems may incl ude expl oitat i on ,  confl i c t , 
di f f i cu l t y  around change o r  t e rmina t i on ,  and neg l e c t . 
Wri t i ng about the ment oring exp e r i ences o f  women , Richey et 
a l . ,  ( 1 9 8 8 )  i dent i f ied three p rob lem a r e a s  and po s s ib l e  
remedi e s . Women proteg e s  reported d i f f i cu l t y  when t he i r  
p e r s ona l i t i e s  d i d  not ma t ch we l l  with the ment o r s . Care ful 
s e l e ct i on and deve l opment of s ki l l s  t o  re s i s t p remature 
commi tment were s ugge s t e d  as remedi e s . Other women c i t e d  
unre a l i s t i c  a n d  inapp r op r i a t e  expect a t i on s  a s  the cause o f  
prob l ema t i c  r e l a t i on s h ip s . Open communi ca t i on w a s  o f fered a s  the 
b e s t  me ans of addre s s ing s uch problems . Fina l l y ,  s eve r a l  
reported l ow s e l f-e s t e em a n d  fear o f  crit i c i sm a s  d i s rup t i ve . 
T h e s e  problems are mo re d i f f i cult t o  addre s s ,  even though 
ment o r s  ma y attempt t o  b o l s t e r  proteges' s e l f-pe r cept i on s . 
Ment o r s' t ime l imi t a t i on s . Proteges mu s t  a l s o unde r s tand 
the l imi t a t i o n s  on the ment o r s ' t ime . Profe s s o r s  w i l l  l i ke l y  
have s eve r a l  protege s .  P r o f e s s o r s  a l s o  have r e s p on s ib i l i t i e s  
w i t h i n  the program and t he unive r s i ty . O f  cou r s e , p r o fe s s o r s  
a l s o  have p r ivate l ive s t o  ba lance w i t h  t he i r  p r o fe s s i onal 
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responsibi l i t i e s . I de a l l y ,  s tudents would d i re ct l y  d i s c u s s  t ime 
expect a t i on s  w i t h  p ro fe s s o r s  e a r l y  in the r e l a t i on s h i p . 
Needs a s s e s sment . P robabl y  the mo s t  c r i t i ca l  in forma t i on 
pro spect ive proteg e s  mu s t  cons ider i s  t he i r  needs . Protege s who 
have awarene s s  o f  the i r  needs and de f i c i t s  a r e  b e t t e r  p repared 
t o  e s t ab l i s h  goa l s  and obj ective s . " The p e r s on a l  needs and 
concerns that the protege b r i ng s  t o  the r e l a t i on s h i p  a l s o  wi l l  
have a n  impact o n  the outcome s o f  the ment o r s h i p" ( Hunt & 
M i c ha e l , 1 9 8 3 , p . 4 8 2 ) . Student s ma y not comp l e t e l y  unde rst and 
how t o  b e s t  addre s s  t he i r  needs and de f i c i t s ,  but the p e r sonal 
knowledge- -whatever the depth- -they bring t o  t he ment o r i ng 
r e l a t ionships wi l l  contr ibute to the ment o r s '  ab i l i t y  t o  a s s i s t 
them . 
Ha rdca s t l e  ( 1 9 8 8 )  reported two common s i tuat i on s  that 
proteg e s  i dent i f i e d  as i n f l uencing the s e l e c t i o n  of a speci f i c  
ment o r . S ome proteg e s  w e r e  in a c r i t i cal p e r i o d ,  expe r i encing 
ident i t y  cr i s e s , i nt e rp e r s onal c r i s e s , o r  l i fe tran s i t i on s . 
Others were l o o k i ng f o r  p a rent sub s t itut e s , s imi l a r  t o  Meh lman 
and Gl i c kauf- Hughe s ( 1 9 9 4 ) . 
S ome s t udent s w i l l  be mo re awa re o f  the i r  needs than 
others . Howeve r ,  a l l  s t udent s who de s i re a ment o r i ng 
r e l a t ionship mu s t  s pend t ime and ma ke an e f f o rt t o  i dent i fy 
p ro fe s s i onal needs . S t udent s ma y revi ew the c a r e e r  funct i ons and 
Mento r i ng 
8 0  
p s ycho s o c i a l  funct i on s  i dent i f i ed b y  Kram ( 1 9 8 5 )  t o  h e l p  them 
exp l o re the i r  own needs . T h i s  would provide t hem a common 
l a nguage with p ro fe s s o r s  who would be ment o r s . 
Goal s .  P e r s onal and p rofe s s i onal deve l opment h a s  been 
re f e r red t o  above as the p r ima ry goal s .  Howeve r ,  the s t udent s 
wi l l  want t o  i dent i fy more spe c i f i c  goa l s . P e r s on a l  devel opment 
is comp l ex and s t uden t s  should not expect ment o r s  t o  s e rve a s  
therap i s t s . Ment o r s  t yp i c a l l y  contr ibute t o  growing s e l f-e s t eem 
and confidence but not in the p s ychotherapeut i c  t radi t i on . 
P r o fe s s i onal deve l opment i s  more ea s i l y  b r o ken down into 
t a s ks and funct i on s . Ment o r s  can advo cate f o r  s t udent s t o  be come 
graduate a s s i s tant s , teaching c l a s s e s  and conduct ing r e s e a r ch . 
Ment o r s  can a l s o  co-auth o r  a r t i c l e s  and p r e s entat i on s  with 
s t uden t s  increas ing the s t udents' v i s ib i l i t y . S tudent s ma y 
addi t i ona l l y l e arn va luable i n s ight s into the p r a c t i ce o f  
therapy , including the bu s i ne s s  s i de o f  pract i c ing p s ycho l ogy in 
a va r i e t y  o f  s e t t i ng s . 
S e l e c t ion 
Educat ing p r o f e s s o r s  and s t udent s about ment o r i ng i s  
r e l at ive l y  e a s y  compared t o  the t a s k  o f  correct l y  ma t ching them 
in e f fe ct ive mentoring r e l a t i on s h i p s . There are not any 
f o o l p roo f e qua t i on s , mathema t i ca l  o r  c l i n i cal . S e l e c t i on of a 
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me ntor " s hould be c a r e fu l l y  con s ide red , i n f o rmed de c i s i o n '' 
( Br own & Krag e r , 1 9 8 5 ,  p .  4 1 6 ) . 
There i s  specu l a t i on that not everyone i s  s u i t ed for 
s e rving a s  a mentor ( Bu r ke , 1 9 8 4; Kram, 1 9 8 5 ) , yet i t  is not 
c l e a r  whether t h i s  i s  s u f f i c i ent rea s on for p r o fe s s o r s  to 
decl ine the opportuni t y .  C e r t a i n l y  s ome p ro f e s s o r s  wi l l  be 
vi ewed as better ment o r s , but t h i s  may be an a r t i fact of the 
proteges they ment o r . Howeve r ,  reput ations for p ro fe s s o r s ' 
mentoring s t y l e  and ab i l i t y  wi l l  cont r ibute t o  p rotege s' 
int e re s t  and a t t r a ct i on . 
8 1  
As for p e r s ona l i t y  charact e r i s t i c s  and qua l i t i e s  o f  ment o r s  
and proteges that are a s s o c i ated w i t h  s ucce s s fu l  ment oring 
r e l a t i on s h ip s ,  the l i t e rature i s  divided . Al l eman et a l . ( 1 9 8 4 )  
did not find persona l i t y  di f fe rence s between ment o r s  and non­
me ntor s .  But Bur ke ( 1 9 8 4 )  and Cronan-H i l l i x  et a l . ( 1 9 8 6 )  
concluded that p e r s o na l i t y  charact e r i s t i c s  con t r i buted t o  
a t t r a c t i o n  t o  ment o r s . O ' Ne i l  a n d  Wr ight sman ( 1 9 8 1 )  were 
probably correct when t he y  decl ared that the protege s '  s e l f ­
knowledge i s  p robab l y  t he b e s t  indicator o f  the ment o r s  with 
whom they can e f fective l y  wo r k . Proteges who a r e  awa r e  o f  the i r  
own va lues before s e l e c t i ng a ment o r  should enj oy incre a s e d  
chance s o f  p o s i t i ve ment o r i ng mat ches ( Busha rdt et a l . ,  1 9 8 2 ) . 
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S e l e c t ion i s  d i f f i cu l t  but import ant t o  the s ucce s s  o f  
me ntoring r e l a t i on s h i p s . The f o l l owing e l ement s ma y fa c i l i t ate 
the proces s :  
1 .  Programs w i l l  l i ke l y  w i s h  t o  l imit ment o r i ng t o  
pro f e s s o r s  a n d  s tudent s w h o  comp l ete t h e  o r i e nt a t i on d i s cu s s ed 
above and are commi tted t o  the purpo s e  and goa l s  o f  ment oring . 
Part i c ipant s who a r e  unfami l i a r  with the purp o s e  and goa l s  wi l l  
l i ke l y  experi ence confu s i on and fa l s e  expectat i on s  ( Z e y ,  1 9 8 5 ) . 
2 .  Proteges and ment o r s  mu s t  be a l l owed t o  exe r c i s e  aut onomy 
in ma king t he i r  s e l e c t i on s  ( Newby & Heide , 1 9 9 2; Phi l l ip s - Jone s , 
1 9 8 3; Z e y ,  1 9 8 5 ) . Opportun i t y  t o  interact i s  c r i t i ca l  t o  the 
s e l e ct ion proce s s . Proximi t y ,  having a p ro fe s s o r  as a teache r ,  
o r  even a n  advi s o r ,  i s  i n s u f f i c i ent t o  f o s t e r  mentoring 
r e l a t i on s h ip s . Opportun i t y  for s e l f-di s c l o sure i s  a l s o 
impo rtant . I t  i s  the e a r l y  interact i ons between p r o fe s s o r s  and 
s t udent s that set the s t age for the forma t i on of ment oring 
r e l a t i on s h i p s  ( O 'Ne i l ,  1 9 8 1 ) . 
3 .  Pos s ib l y , the program could prepare b i ograph i e s  o f  
profe s s o r s  intere s t e d  i n  mentoring that de s cr ibe t he i r  ba s i c  
approach t o  mentoring ,  c l i n i c a l  and/or re s e a rch intere s t s , 
gene r a l  ba c kg round , s t at ement o f  faith and/or va l ue s ,  and any 
other potent i a l l y  he lp ful or inte r e s t ing i n f o rmat i on . S imi l a r  to 
the program de s c r ibed by C e s a  and Fra s e r  ( 1 9 8 9 ) , proteges could 
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comp l e t e  r a t i ng s ca l e s  f o r  current ment o r s . The s umma r i e s  o f  
the s e  rat ing s  could be inc luded with the b i ograph i e s . T h i s  would 
a l l ow s ome exp l o rat i on of factors a s s oc i ated w i t h  succe s s ful and 
l e s s  s uc ce s s ful ment o r s . 
4 .  S t udent s a l s o could comp l e t e  background que s t i onna i re s  
and interest invent o r i e s . S tudent s could i dent i fy previous 
r e s e a rch and/or c l i n i c a l  experi ence a s  we l l  a s  future goa l s  and 
a s p i rat i ons . 
5 .  Proteg e s  are encouraged to be a c t i ve i n  i n i t i at ing 
ment oring r e l a t i on s h i p s  ( O ' Ne i l  & Wr ight sman , 1 9 8 1 ) , and 
r e s e a rch sugge s t s  that t h o s e  who behaved proact ive l y  reported 
mo re s at i s factory ment o r i ng r e l a t i onships ( Turban & Doughert y ,  
1 9 9 4 ) . Howeve r ,  in t h e  i n s t i tut ional s e t t i ng ,  ment o r s  and 
proteges share the r e s p on s ib i l i t y  for i n i t i at i ng ment o r i ng 
r e l a t i onships ( C ronan-H i l l ix et a l . ,  1 9 8 6 ) . 
6 .  L a s t l y ,  i t  ma y be h e l p ful i f  p rograms appoint a t h i rd 
p a rt y ,  a ment o r i ng coordina t o r , to review app l i ca t i on s  for 
ment o r s h i p s . Thi s would p rovide a check and b a l ance f o r  
potent i a l  prob l ems . Thi s n e e d  n o t  nece s s a r i l y  t a ke a g r e a t  de a l  
o f  t ime , e speci a l l y  i f  s t udent and profe s s o r  agr e e , but i t  
o f fe r s  an ob j e ct i ve eva l ua t i on o f  t h e  ma tch . Thi s person would 
a l s o  review re l a t i on s h i p s  that end pre cipitou s l y  and/ o r  
unsat i s fa ctor i l y . 
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R e s e a rch Ve rt i c a l  Teams 
At George Fox Unive r s i t y ,  the Graduate S ch o o l  o f  C l in i c a l  
P s ycho l ogy u s e s  Re s e a r ch Ve r t i c a l  Teams ( RVT s )  . The RVT s a r e  
de s igned t o  invo lve s t uden t s  in co l l aborat i ve r e s ea rch e f fo r t s  
w i t h  peers and a faculty ment o r . I n  t h e  RVT mode l e a ch s t udent 
i s  requ i red to a t t end and part i c ipate in a f a c u l t y  led r e s e a rch 
t e am . The teams me et eve ry other we e k . Dur i ng the f i r s t  ye a r ,  
s t udent s rotate t hrough e a ch faculty member' s  RVT . When s tudent s 
i dent i fy the RVT they w i s h  t o  j o i n ,  they mu s t  r e que s t  approva l 
f rom the faculty membe r  l e a de r . When approved the faculty member 
aut omat i c a l l y  be come s the s tudent s ' d i s s e rtat i on cha i r  and 
a cademi c advi s o r  ( un l e s s  the RVT l eader is not a c l i n i c a l  
p s ycho l og i s t ) .  T h e  s t udent s rema in in t h a t  RVT t hrough the 
fourth year unl e s s  a t rans f e r  is reque s t e d  and t he D i re ct o r  o f  
Re s e a r ch approve s t h e  t rans f e r  t o  anot her RVT . 
S i nce academi c advi s o r s  a re a s s igned dur i ng the f i r s t  yea r ,  
they could a s s i s t  s tudent s in a s s e s s ing needs , de f i n i ng goa l s ,  
and s e l e ct i ng an RVT . The RVT s mode l a l l ow s  s t udent s t o  interact 
with p ro fe s s o r s  and t o  ob s e rve p ro f e s s o r s  interacting with other 
s t udent s . Thi s expo sure provides profe s s o r s  and s t udent s anothe r 
avenue for l e a rn i ng about each other' s  va lue s ,  i n t e re s t s ,  and 
s t y l e s  lea ding to greater conf i dence in ma king s e l ect i on s . T h i s  
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model s uppor t s  the s e l e c t i on c r i t e r i a  i dent i fi e d  b y  Z e y  ( 1 9 8 4 ) 
and revi ewed in Chap t e r  2 .  
Student s should be encouraged t o  de l a y  the i r  de c i s ions on 
wh i ch RVT to j o in unt i l  they have part i c ip a t e d  in a l l  RVT s . 
Whether o r  not men t o r i ng r e l a t i onships w i l l  f o rm i s  l e ft t o  the 
RVT leaders a nd s t udent s ( o f cour s e ,  ment o r i ng r e l at i onships are 
encou rage d )  . Student s may choo s e  a mentor t hat i s  not the 
faculty l e ade r of t he i r  cho sen RVT . The s e  i n f o rmal r e l a t i on s h i p s  
ma y b e  formed at the d i s c ret ion of the p a rt i c ipant s . Prog rams 
ma y want to e s t ab l i s h  guide l ines for t h i s  t yp e  o f  me nt o r i ng 
r e l at i on s h ip s , e sp e c i a l l y  f o r  mon i t o r ing purpo s e s . 
A s e conda r y  goa l  o f  the p roposed mode l i s  ab i l i t y  for 
inve s t igat i on by r e s e a r ch . RVT s provide p rograms with s eve ral 
avenue s o f  inve s t igat i on o f  ment oring r e l a t i on s h i p s  between 
p r o fe s s o r s  and s t udent s .  Fo r exampl e ,  the f o rma t i on of ment oring 
r e l a t i onships i n  the p roposed mode l could be compared t o  non­
ment oring r e l a t i on s h i p s  i n  RVT s . 
Conc lus ion 
Ment or ing r e l a t i o n s h i p s  between pro f e s s o r s  a nd s tudent s in 
graduate p s ych o l ogy prog r ams a re more l i ke l y  t o  occur when 
pr o f e s s o r s  and s t uden t s  a r e  educated concerning the bene fi t s ,  
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cha l l enge s ,  and p r o ce s s e s  o f  mentoring . S e l ect i ng a ment o r  or 
protege should be done thought ful l y  and w i t h  care . S e l f­
knowledge and abi l i t y  t o  commun i cate are v i t a l  a t t r ibut e s  o f  
p a rt i c ipant s in ment o r i ng r e l a t i onship s . RVT s  o f fe r  a means o f  
gaining va luab l e  i n f o rmat i on about profe s s o r s  and s t udent s t o  b e  
u s e d  in the s e l e ct i on proce s s . I n i t i at ing ment o r i ng 
r e l a t i on s h i p s  should be a col laborat ive venture r e qu i r i ng e f f o rt 
f r om p r o fe s s o r s  and s t udent s .  Succe s s ful ment o r i ng r e l a t i on s h i p s  
have a greater probab i l i t y  o f  deve l oping when ment o r s  and 
proteges t a ke the t ime and m a ke the e f fort t o  care ful l y  deve lop 
them . 
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CHAPTER 4 
CONCL U S I ONS AN D RECOMMEN DAT I ON S  
Summa ry 
In Chap t e r  1 a b road review of the l i t e rature indicated 
that the de f i n i t i on of mentoring is elus i ve , though i t  i s  
genera l l y  agreed that ment oring relationships a r e  p e r s onal and 
o ft en int ima te . The p e r s on a l i t y  characte r i s t i c s  of the 
p a r t i c ipant s are con s i de r e d  by s ome a s  crit i ca l  t o  the 
att ract i on that r e s u l t s  in the format ion o f  ment o r i ng 
r e l a t ionships ( Cronan-H i l l i x et al . ,  1 9 8 6 ) ;  howeve r ,  the 
r e s earch o f  others did not f i nd that ment o r s  a nd proteges 
di f fered f rom non -ment o r s  and non-protege s w i t h  r e s pe ct t o  
p e r s ona l i t y  feature s ( Al l eman et a l . ,  1 9 8 4 ) . Ment o r s  p rovide 
p s ycho s o c i a l  and c a r e e r  functions that cont r ibute t o  the 
p e r sonal and p r o fe s s i on a l  deve lopment of the p rotege s . Ment o r s  
a n d  o rgan i z at ions a l s o app e a r  t o  bene f i t  from ment o r i ng . Ethical 
concerns may a r i s e  i n  ment o r i ng relat i onship s ,  p a rt i cu l a r l y  in 
c r o s s-gende r re l a t i on s h i p s  ( Lean , 1 9 8 3 ,  Kram, 1 9 8 5 ) , if the 
int ima cy o f  ment o r i ng l eads t o  a s exual i z a t i on of t he 
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r e l a t ionship ( Kram ) . I n  g raduate programs , ment o r i ng r a i s e s  
que s t ions about dua l r e l a t i onships ( B iagg i o  et a l . ,  1 9 9 7 ) . I n  
s p i t e  o f  t he s e  potent i a l  negat ive a spect s ,  mo s t  autho r s  
r e c ommend ment o r i ng becau s e  t h e  potent i a l  bene f i t s  appear t o  
e x c e e d  t h e  potent i a l  p roblems . 
A great de a l  i s  w r i t t e n  about ment o r i ng but on l y  a f ract i on 
i s  conce rned with t he f o rma t i o n  o f  ment oring r e l a t ionships . The 
rat ionale for t h i s  di s s e r t a t i on come s from the f inding that 
ment oring cont r ibut e s  to p e r s onal and p r o fe s s i on a l  deve l opment , 
yet one in two gradua t e  s t udent s repo rted not having a ment o r . 
The ye a r s  in graduate s chool are format ive and ment oring du ring 
t h i s  p e r iod could p o s i t i ve l y  inf luence s t udent s ' deve l opment . 
Foc u s i ng on the f o rma t i on o f  mentoring r e l a t i on s h ip s , 
Chap t e r  2 exp l o red the l i t e rature in greater de t a i l .  Seve r a l  
exp lana t i on s  o f  t h e  dynami c s  o f  ment oring r e l a t i o n s h i p s  were 
reviewe d ,  inc luding s e l f-ps ycho l ogy,  s o c i a l  l e a rn i ng ,  and 
b i o l og i ca l  dimo rph i sm .  I nt e rp e r s onal att ract i on a l s o  appeared to 
contr ibute t o  the forma t i on of ment oring r e l a t i on s h ip s . Va r i ou s  
aut h o r s  have de s c r ibed s t age s/ph a s e s  in ment o r i ng re l a t i onships 
and r e f e r  t o  the f i r s t  as  I n i t i at i on ( Kram, 1 9 8 3 )  and Mutual 
Admi r a t i on ( Ph i l l ip s- Jone s ,  1 9 8 2 ) . Othe r auth o r s  have 
recommended c r i t e r i a  and s t rateg i e s  for s e l ect ing the b e s t  
mentor ( Busha rdt et a l . ,  1 9 8 2; Z e y ,  1 9 8 4 ) . Unfortuna t e l y ,  
Ment oring 
8 9  
r e s e a rch on the f o rmat i on o f  ment oring relat i on s h i p s  i s  
ext reme l y  l imi ted . The f o c i  o f  thi s resea rch a r e  o n  who 
i n i t i ated the r e l a t i on s h i p  and wh i ch persona l i t y  characte r i s t i c s  
app e a r  t o  have att racted ment o r s  and protege s .  O 'N e i l  and 
Wr ight sman ( 1 9 8 1 )  o f fe r e d  a n  e l egant de s c r i p t i on of ment oring in 
graduate p s ycho l ogy t ra i ni ng but only b r i e f l y  di s cu s s ed the 
f o rma t i on of mentoring r e l a t i onship s . They p r opo s e d  that 
a cademi c advi s i ng r e l a t i on s h i p s  could potent i a l l y  deve l op into 
mentoring relat i on s h ip s . 
The finding s  o f  the f i r s t  two chapt e r s  indicated that 
graduate p s ycho l og y  s t uden t s  would ben e f i t  from ment o r i ng but 
that the f o rma t i on o f  ment o r i ng relat ionships i s  poor l y  
unde r s tood . Chap t e r  3 p r e s ented a model for t h e  f o rmation o f  
me ntoring r e l a t i on s h i p s . I n forma l ment oring app e a r s  t o  r e s u l t  i n  
mo re bene f i t s  than f o rma l ment oring p rograms . I n  t h i s  mode l , the 
educat ion of potent i a l  ment o r s  and proteges is emph a s i z e d  and 
cons ide red c r i t i c a l  t o  the s uc ce s s  o f  forming e f fe c t i ve 
ment oring r e l a t i on s h i p s . P r o f e s s o r s  and s t udent s a r e  p rovided 
with in format i on rega rding interp e r s onal a t t r a ct i on ,  s e l f­
awarene s s ,  de f i n i t i on o f  ment oring ,  dua l  r e l a t i on s h ip s ,  cro s s­
ge nde r r e l a t i on s h ip s , and s imi l a r i t y  o f  ment o r i ng t o  other c l o s e  
r e l a t i on s h i p s . 
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The model a l s o  p r ovides recommenda t i on s  o n  the s e l e ct i on 
p r o ce s s . I t  is important that students exp l ore t he i r  needs and 
goa l s  p r i o r  t o  i n i t i a t i ng mentoring re l a t i on s h ip s . Both 
p a r t i c ipant s , pro fe s s o r  and s t udent , w i l l  bene f i t  f r om having 
i n f o rmat i on about t he other in ma king a s e l e ct i on . The Re s e a r ch 
Ve r t i c a l  Teams mode l was p r e s ented a s  one me ans t o  t h i s  end . 
I n i t i at ing men t o r i ng r e l a t ionships r e qu i r e s  the e f f o r t s  o f  
both p a r t i c i pant s . Needs , goal s ,  and expect a t i on s  mu s t  be 
exp l o red j o int l y ,  and a ment o r i ng cont ract should be deve loped 
and consented t o  i n  wri t i ng .  By f o l l owing t h i s  mode l ,  ment oring 
r e l a t i on s h i p s  a r e  expected t o  be mo re grounde d ,  leading t o  
h igher s a t i s fact i on a nd b e t t e r  outcome s . 
Mod e l - b a s e d  Resea rch Re commenda t i ons 
The model p r e s ented i n  t he previ ous chap t e r  is de s igne d t o  
incre a s e  t h e  number a n d  qua l i t y  o f  mento r i ng r e l a t ionships that 
beg i n  dur i ng p s ycho l og i s t s ' graduate t r a i n i ng . P r ograms that 
decide t o  f o l low the model wi l l  l i ke l y  want t o  a s s e s s  the 
model ' s  e f f i cacy . 
The mode l l ends i t s e l f  t o  eva l uat i on from s everal 
p e r spective s . Seve r a l  r e s u l t s  a re expected when a program 
imp lement s t h i s  mode l . S t udent s and p ro fe s s o r s  should report 
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greater awarene s s  o f  the bene f i t s  o f  ment o r i ng . Subs equent l y ,  
mo re s t udent s s hould report part i cipating i n  ment oring ( g r e a t e r  
t h a n  5 0 % ) . S tudent s a n d  p ro fe s s o r s  wi l l  r e p o r t  s t udent s are more 
aware o f  t he i r  needs and goa l s . Student s and pro fe s s or s  should 
a l s o report incre a s e d  unde r s t anding o f  the factors a s s oc i ated 
w i t h  s e l e ct ing ment o r s  and protege s ,  respective l y .  Thi s should 
l e a d  t o  better mat c h i ng of p ro f e s s o r s  and s t udent s . Ment o r s  a nd 
proteges f o l l owing t h i s  mode l should a l s o  report that mutua l l y  
determined expe ctat i on s , i dent i f ied a t  t h e  beg i nning o f  the 
r e l a t i on s h i p , were mo re cons i s tently r e a l i z e d . The ment oring 
r e l a t i on s h i p  s hould a l s o  be expe rienced a s  mo re s at i s factory t o  
t h e  p a r t i c ipant s . 
I t  i s  further expected that ment oring re l a t i on s h ip s , f o rmed 
a c cording to t h i s  mode l , wi l l  l a s t  beyond the yea r s  o f  
enrol lment becau s e  part i c ipant s a r e  more awa re o f  the c r i t i ca l  
a s pects o f  succe s s ful ment oring format ion . Thi s i s  i n  di rect 
cont radict ion t o  At k i n s on et a l . ( 1 9 9 4 ) who reported 8 8 %  o f  the 
me nt o r i ng relat i on s h i p s  o f  ethn i c  mino r i t y  graduate p s ychology 
s t udent s l a s ted four ye a r s  or l e s s . 
Program evaluation o f  the mode l i s  a l s o  recommended . B a s e d  
o n  t h e  mode l , the f orma t i on o f  ment oring r e l a t i onships f o l l owing 
t h i s  model wi l l  r e s u l t  i n  po s i t ive ment o r i ng r e l a t i onships that 
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S t udent s who a r e  ment ored w i l l  report h igh leve l s  o f  
s a t i s fact i on i n  t h e  educ a t i on exp e rience . S t uden t s  wi l l  report 
h igher leve l s  of s e l f-con f i dence and competence a s  p r o fe s s ional 
p s ycho l og i s t s . They a l s o  wi l l  be more p roduct i ve , s ubmi t t i ng 
mo re a rt i c l e s  f o r  pub l i c a t i on and ma king mor e  p r e s e ntat i on s . 
They may report rece i vi ng better l e t t e r s  o f  recommendat i on and 
better p l a ceme nt s for p r a c t i cums , internship s ,  and r e s i denc i e s . 
S t udent-p rotege s w i l l  a l s o have a h ighe r  i n c i dence o f  
d i s s ertations comp l e ted p r i o r  t o  int e rn s h i p . Student-p rotege s 
w i l l  report greater l e ve l s  o f  career advancement and 
s a t i s fa ct i on . 
P r o fe s s o r s  wi l l  report incre a s e d p e r s on a l  s at i s fa ct i on 
ba s e d  in helping s t udent s' p e r sonal and p r o fe s s i onal 
deve l opment . Further p r o f e s s o r s  will expre s s  greater enthu s i a sm 
for r e s e a rch , teaching ,  and/o r  cl inical pract i ce . P r o fe s s o r s  
w i l l  report that t he i r  t ime i s  u s e d  mo re e f f i c ient l y  by s t udent­
protege s .  P r o fe s s o r s  w i l l  a l s o  rea l i z e an i n c re a s e  in t he i r  
productivity r e l a t e d  t o  pub l i cation s  and pre s en t a t i on s . 
P r o f e s s o r s  wi l l  expre s s  greater confidence i n  the p e r s onal and 
p r o fe s s i onal deve l opment of protege s . Proteg e s  w i l l  be de s cribed 
a s  having h igher deg r e e s  o f  competence in a r e a s  of e t h i c s , 
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cl i n i c a l  knowledge and e f fect i vene s s , and r e s ea rch s ki l l s . 
P r o fe s s o r s  rated a s  e f fe ct ive mentors wi l l  a ch i eve tenure s t a t u s  
s o one r . P r o fe s s o r s  m a y  a l s o expe rience increa s e d  v i s i b i l i t y  and 
reputat i on di rect l y  r e l a t e d  t o  proteg e s' succe s s . 
Programs w i l l  a l s o  bene f i t  f rom ment o r i ng r e l a t i onships 
between p r o fe s s o r s  and s t udent s . Student s w i l l  report great e r  
s a t i s fa c t i o n  w i t h  the p r ogram and t he i r  educa t i on a l  exp e r ience . 
S i t e  vi s i t s  f r om a c creditat i on commi t t e e s  w i l l  i dent i fy h igh 
p roport i ons of exce l l ent relat ionships between faculty and 
s t udent s who a r e  in mentor ing re l a t i onship s . The program wi l l  
expe r i ence a n  imp rovement i n  reputat i on due t o  t he incre a s e d  
s ch o l a r l y  p roduct i on o f  pub l i cat i on s  a n d  p r e s ent a t i on s . 
Subs e quent l y ,  the p r ogram wi l l  rece ive mo re app l i cat i ons for 
entr ance from h igh c a l iber app l i cant s .  
Resea rch addre s s i ng va l i da t i on o f  the s e  expected re s u l t s  
should be l ong itudina l , beg i nning at admi s s ion a n d  ext endi ng 
beyond graduat i on . Part i c ipants should be que s t i oned repeatedly 
about the status of t he ment o r i ng relat ionship . T e rminated 
ment oring r e l a t i on s h i p s  need t o  be a s  tho r oughl y  eva luated a s  
succe s s ful relat i on s h ip s . C a s e  studi e s  might p r ovide qua l itat ive 
i n f o rma t i on on the dynamics of s e l e ct i ng and i n i t i at ing 
ment oring r e l a t i on s h ip s . 
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Spe c i f i c  r e s e a rch que s t ions might r e f l e ct t he fol l owing : 
What f a c t o r s  cont r ibuted t o  the att ract i on ?  Why a r e  s ome 
s t udent s not i nt e r e s ted i n  ment oring given the i n f o rmat i on on 
i t s  bene fi t s ?  What a re the commona l t i e s  of neg a t i ve ment oring 
r e l a t ionship s ?  Are t he r e  l imi t s  t o  the numbe r o f  protege s a 
mentor can have at any one t ime ? What i s  the r e l a t i on s h i p  
between t h e  mode l and p o s i t ive ment oring r e l a t i on s h ip s ?  Are t h e  
component s i dent i f i e d  nece s sary and/o r  s u f f i c i ent ? A r e  mentored 
s t uden t s  di f fe rent f rom non-mentored s tudent s ?  
Ment o r ing h a s  r e c e i ved increased intere s t  i n  the past 2 0  
ye a r s , but the f o rmat i on o f  ment oring r e l a t i on s h i p s  has received 
i n s u f f i c i ent inve s t ig a t i o n . The mode l pre s ented draws prima r i l y  
from pract i ca l  s ugge s t i o n s  o f  va r i ous autho r s . Thu s , the mode l 
needs t o  be eva luated i n  a s y s t emat ic manne r . I t  i s  hoped thi s 
di s s e r t a t i on wi l l  contr ibute t o  t h i s  end . 
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8/91 - 1 0/91 , The Ryles Center for Evaluation and Treatment, Qualified Mental Health 
Professional. Provide mil ieu therapy for adults with severe and persistent mental 
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Employment: 1 997 and Beyond ( 1 0/31 /97; 4 hrs), Mil ler, Nash et al .  Attorneys at Law 
Building a Mental Health QA/QI Program from the Ground Up ( 1 1 /1 3/97; 6hrs) , Rupert Goetz, 
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